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PREFACE  
 
 
Entrepreneurship education refers to knowledge of entrepreneurship and to 
competences in entrepreneurship. Entrepreneurship education can be seen as 
a process which students start by paying attention to it. Then, the interest in 
entrepreneurship will help them to understand different relations and rea-
sons. Finally, the students who are oriented towards starting their own busi-
nesses will set up one of their own after gaining the competences needed in 
owning and running a business. The goals of entrepreneurship education and 
training may vary, but in general they are generally expressed in terms of 
developing a set of entrepreneurial skills, enhancing an entrepreneurial 
mindset, stimulating entrepreneurial behavior, and preparing and helping 
students’ entrepreneurial endeavors. However, a common goal of many 
training programmes is to stimulate entrepreneurship in its various forms.  
 
Cultural studies emphasize that each culture has something unique, but that 
there are also general aspects which can be compared with other cultures. In 
other words, there are both specific and general features in every culture. 
Cultural characteristics are always involved in collaboration across the cul-
tures, but what really matters is the willingness and intention for the coopera-
tion. The purpose of this publication is to illustrate the ongoing cooperation 
between the Finnish and Russian institutes of higher education in the field of 
entrepreneurship education. This cooperation is a result of long-term and sys-
tematic development of operations and activities. The foundation for the co-
operation has been built in numerous, both face-to-face and online meetings, 
workshops and seminars as well as through exchange programs. The signifi-
cant and essential factors are the personal contacts and open-minded charac-
ters of the personnel participating in the cooperation. 
 
    
This publication consists of seven articles of which the first one concentrates 
on understanding cultural differences between Finland and Russia. The arti-
cle of Marja-Liisa Kakkonen and Ilona Kosheleva discusses the cultural dif-
ferences in general, and the differences between Finnish and Russian cultures 
specifically.  Although Russia is a large country including various sub-
cultures, there are certain common characteristics in this national culture. The 
aim of the article is to describe and understand these national cultural charac-
teristics in Russia and in Finland.  
 
The second article, written by Marja-Liisa Kakkonen, Kirsi Itkonen, Svetlana 
Tereschenko and Tatiana Tereshkina, aims at describing the collaboration 
activities between the higher education institutions in St.Petersburg and Mik-
keli. This article also presents the history and the current state of the collabo-
ration as well as the future plans and possibilities. The third article relates to 
innovation education and its aim to share and describe the experiences of one 
course of user-driven innovation process which has been implemented as a 
pilot for joint instruction. Sami Heikkinen introduces how he implemented 
the course as a joint pilot course with another teacher. The fourth article is 
written by Kirsi Itkonen, Svetlana Tereschenko and Tatiana Tereshkina and it 
deals with intensive weeks as a way of internationalization. The authors in-
troduce their good practices. The fifth article introduces a project titled 
WOPE, Developing entrepreneurship in wood procurement and the article 
has been written by Kirsi Itkonen and Yury Zementzky. In the sixth article, 
Heli Aaltonen introduces the concept of entrepreneurial marketing and pre-
sents the results of her study. The last article of the publication introduces 
different kinds of learning and learning outcomes gained through the project 
planning process. Marja-Liisa Kakkonen, Kirsi Itkonen, Svetlana Tereschenko 
and Tatiana Tereshkina sum up their article by drawing conclusions of the 
collaboration. All in all, each article of the publication presents an overview  
      
of entrepreneurship education or a project related to the Finnish-Russian col-
laboration. Based on the shared experiences and good practices it will be 
good and useful to continue the collaboration in the future.  
 
Mikkeli 24 June, 2013  
 
Marja-Liisa Kakkonen  
Head of Department of Business Management  
 
 
    
PART 1: EDUCATION
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UNDERSTANDING CULTURAL DIFFERENCES BETWEEN 
FINLAND AND RUSSIA 
 
Marja-Liisa Kakkonen & Ilona A. Kosheleva 
 
 
  "All people are the same. 
  It's only their habits that are so 
  different" – Confucius 
 
Introduction 
 
The word culture has many different meanings.  For some it refers to an ap-
preciation of good literature, music, art, and food.  However, for anthropolo-
gists and other behavioral scientists culture is the full range of learned human 
behavior patterns.  The term was first used in this way by the pioneer English 
Anthropologist Edward B. Tylor in his book Primitive Culture, published in 
1871.  Tylor said that culture is "that complex whole which includes 
knowledge, belief, art, law, morals, custom, and any other capabilities and 
habits acquired by man as a member of society. According to Kluckhohn’s 
(1951) still current characterization culture can also be defined as 
lows: ”Culture consists in patterned ways of thinking, feeling and reacting, 
acquired and transmitted mainly by symbols, constituting the distinctive 
achievements of human groups, including their embodiments in artifacts; the 
essential core of culture consists of traditional (i.e. historically derived and 
selected) ideas and especially their attached values” (Hofstede 2001, 9). 
 
We as visitors to other countries have to be aware of the hidden part of cul-
ture to minimize frustrations and misunderstandings.  The hidden part of our 
culture is that part which we know instinctively, because we already ab-
sorbed it in childhood. It's handed down to us from generation to generation. 
We could also say that it's the thinking and feeling part of culture: habits, as-
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sumptions, attitudes, desires, values, tastes, etc.  (Lewis 2008.) When we ex-
perience an encounter in a new culture that puzzles us, the most common 
reaction is to judge it through our own cultural glasses. We might wish that 
things would be different, more the way we are used to.  Instead of immedi-
ately and instinctively judging a situation through our own glasses, we might 
first just pause and observe what is happening and then realize that this is a 
cultural learning situation. 
 
The comparison of cultures presupposes that there is something to be com-
pared. Cultural studies have claimed that there is something unique in each 
culture, but also something that can be compared with other cultures. In oth-
er words, there are specific features and general features in every culture. 
(Hofstede 2001, 24.) This article discusses cultural differences in general and 
the differences between Finnish and Russian business cultures specifically.  
Although Russia is a large country including various sub-cultures, there are 
certain common characteristics in this national culture. The aim of this article 
is to describe and understand these national cultural characteristics in Russia 
and in Finland. Further, it presents some stereotypes of the national cultural 
dimensions in order to understand their guiding nature in our thinking. The 
last section of the article also draws conclusions of the contents of this paper.  
 
Cultural differences 
 
The term culture refers to common ways of thinking and behaving that are 
passed on from parents to their children or transmitted by social organiza-
tions, and developed and then reinforced through social pressure. Culture is 
learned behavior and the identity of an individual and society. Culture en-
compasses a wide variety of elements including language, social structure, 
religion, relationships, political philosophy, economic philosophy, education, 
and manners and customs. Each of these affects the cultural norms and val-
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ues of a group. (Hisrich 2010, 44.) On the other hand, if people from each cul-
ture consider themselves normal, then they may consider everybody else ab-
normal (Lewis 2008, 21). 
 
In general, we define cultural factors in the work place through the following 
factors: amount of hierarchy, status, decision-making (who, where and how), 
individualism or group feeling, competition or solidarity, the distinction of 
work and leisure, time issues such as planning, urgency and deadlines, prob-
lem ownership, responsibility, diversity issues and dealing with criticism and 
problems. To understand in detail the existing cultural factors in the work 
place the following sections discuss certain cultural dimensions introduced 
by Hofstede (2001). 
 
There are five independent dimensions of national cultures: 1. Power distance 
which relates to the different solutions to the basic problem of human ine-
quality; 2. Uncertainty avoidance which relates to the stress in a society when 
facing an unknown future; 3. Individualism vs Collectivism which relates to 
the integration of individuals into primary groups; 4. Masculinity vs Feminin-
ity which relates to the division of emotional roles between men and women; 
5. Long-term vs Short-term orientation which relates to the choice of focus on 
people's perceptions of the future and the present. (Hofstede 2001, 29.) Fol-
lowing Hofstede (2001) these independent dimensions of national cultures 
can be scored with a scale of 1 to 100 where low figures represent the low di-
mension and bigger figures the high dimension. The following discussion 
introduces the comparison of these dimensions between the Finnish and Rus-
sian people. As soon as the value systems values become different, communi-
cation problems appear and people begin to misunderstand each other.  
Therefore, following Myasoedov (2009) typical mistakes due to stereotyping 
are introduced after each dimension.  
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1. Power distance (PDI)  – Finland 33/ Russia 88 
 
According to Hofstede (2001, 97−98) power needs less legitimation in some 
societies (high PDI) than in others (low PDI) in terms of weather power hold-
ers should obey the same rules than others. In countries with low PDI power 
can even be something that power holders are almost ashamed of and that 
they will try to underplay. In terms of high PDI there is a latent conflict be-
tween the powerful and the powerless ie. basic mistrust that may never ex-
plode, but that is always present. In terms of low PDI the ideal model is har-
mony between the powerful and powerless which in practice may also be 
latent, which means that it tends to be pragmatic rather than fundamental. 
Further, the relationship between PDI and the attitudes towards older people 
can be understood as a combination of respect and fear in high PDI societies 
whereas neither respect nor fear is normal in societies with low PDI.  
 
The lowest power distance is traditional for the Nordic countries. The follow-
ing features could be used to describe the countries with low PDI, such as 
Finland: There’s emphasis on equal rights and interdependency of all people 
and on the minimization of inequality in society. Also rewards, legitimate 
and expert power, and latent harmony between the powerful and powerless 
are of importance. Further, according to Hofstede (2001, 107) the key differ-
ences between low and high PDI societies relating to school and work organi-
zations can be illustrated with the following examples: Teachers in low PDI 
countries treat students as equals, and education is student-centered whereas 
students of high PDI countries are dependent on teachers, and education is 
teacher-centered. The work organizations of low PDI countries have decen-
tralized decision structures and flat organizational pyramids whereas in high 
PDI societies the decision structures are centralized and organizational pyra-
mids high. In low PDI societies, managers rely on personal experience and on 
the subordinates. The subordinates expect to be consulted. In the high PDI 
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societies, in turn, managers rely on formal rules and subordinates expect to be 
told what to do. 
 
Stereotyping Power distance: How the behavior of other culture’s representative can 
be interpreted? 
 
Due to the fact that the representatives of the cultures with low power dis-
tance tend to build equal and democratic relationship with everyone and 
usually adhere to the informal style of communication, they are often irritated 
by the excessive formalization of relations, protocol, clothing, ritual courtesy 
of the representatives of the cultures with high power distance. The repre-
sentatives of cultures with high power distance find that the representatives 
of cultures with low power distance violated the rules of courtesy and 
showed rudeness to senior partners. (Myasoedov 2009.) 
 
2. Uncertainty Avoidance (UAI) – Finland 59/Russia 80 
 
Uncertainty avoidance is not the same as risk avoidance. Uncertainty relates 
to risk and anxiety to fear. Both fear and risk focus on something specific: an 
object in the case of fear and an event in the case of risk. Anxiety and uncer-
tainty are both feelings. Anxiety has no object, and uncertainty has no proba-
bility attached to it. It is a situation in which anything can happen and one 
cannot tell what it is. As soon as uncertainty is expressed as a risk, it ceases to 
be a source of anxiety. It may become a source of fear, but it may also be ac-
cepted as a routine, such as the risk involved in driving a car.  More than es-
caping from risk, uncertainty avoidance leads to escaping from ambiguity. 
People in the cultures of uncertainty avoidance look for structures in their 
organizations, institutions, and relationships, which makes events clearly 
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interpretable and predictable. Nevertheless and paradoxically, these people 
are often prepared to engage in risky behavior in order to reduce ambiguities. 
(Hofstede 2001, 148.) 
 
In the countries with high UAI for example the following values and psycho-
logical characteristics have been recognized: higher work stress, tendency to 
stay with the same employer, preference to larger organizations and the selec-
tion of based on seniority. There are also critical attitudes towards younger 
people, ie. larger generation gap, the company rules should not be broken 
and company loyalty is a virtue. In addition, resistance to changes and suspi-
cion of foreigners as managers appears.  People with a low degree of uncer-
tainty avoidance feel psychologically comfortable with market conditions. 
They do not like it that everything in life is planned and regulated for them. 
Russia is one of the leaders in terms of this parameter. This can explain why 
Russians take risks and the win-lose approach in business and politics easily. 
People with low level of uncertainty avoidance like to move, change profes-
sion and work and travel.  People with high level of uncertainty avoidance 
live in the same house and have mostly the same job with the same title. 
(Hofstede 2001, 160.)  
 
Stereotyping Uncertainty avoidance: How the behavior of other culture’s representa-
tive can be interpreted? 
  
Since the representatives of cultures with a high degree of uncertainty avoid-
ance believe that they know how to live in their own country and in other 
countries, they often make mistaken estimates of the behavior of the cultures 
with low uncertainty avoidance. For the same reasons, the representatives of 
cultures with low uncertainty avoidance misinterpret the behavior of the cul-
tures with a high degree of uncertainty avoidance as straightforward, hard-
nosed arrogant and overly strict. (Myasoedov, 2009.) 
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3. Masculinity vs Feminity –  Finland 26/Russia 59 
 
According to Hofstede (2001, 279) the duality of sexes is a fundamental fact 
with which different societies cope in different ways. Although there are dif-
ferences in what feminine and masculine ways of working include across 
countries and across occupations, it can be argued that some countries are 
more feminine and some more masculine. In the countries of low masculinity 
cooperation at work and relationship with the boss is important, the values of 
women and men hardly differ, and there is lower job stress and belief in 
group decisions. Further, work is not the center of a person’s life, but a tool 
for living, there is sympathy for the weak, and the small and slow are consid-
ered beautiful. In societies with high masculinity, in turn, the norms present-
ed above can be described as the opposite ones. (Hofstede 2001, 298.) 
 
In addition, the key differences at school can be described with the following 
examples in societies of low masculinity: Friendliness of teachers is appreci-
ated, students’ social adaptation is important, failing at school is a minor ac-
cident, and there is a general tendency to encourage weak students. Further, 
average students are regarded as the norm, and boys and girls study the 
same subjects. In the societies of high masculinity, in turn, the talents of 
teachers are appreciated, students’ performance is important, failing at school 
is a disaster, and there is a general tendency to reward good students. More-
over, the best student is the norm, and boys and girls study different subjects.  
In terms of gender roles, the countries with low masculinity have small gen-
der gap, non-traditional gender roles are encouraged, and men are allowed to 
be gentle, feminine and weak. In the countries with high masculinity, there is 
a large gender gap, it’s the traditional gender roles that are encouraged, and 
women should be gentle and feminine, but nobody should be weak. (Hof-
stede 2001, 298.) 
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Masculinity refers to commitment to cultural values such as records, heroism 
and the orientation to success. In feminine cultures the value system focuses 
on the inner world of a man, and there are prevalent values such as compro-
mise, humility, comfort and quality of life. In Russia the high level of the 
macho culture mostly appears in big cities, and among the elite and the mid-
dle class. The feminine culture dominates in smaller towns and outside the 
cities. (Myasoedov 2009.)   
 
Stereotyping Masculinity vs Feminity: How the behavior of other culture’s repre-
sentative can be interpreted? 
 
Due to the fact that the representatives of the macho cultures tend to assume 
its proper value system, they often mistakenly regard the behavior of men 
from the more feminine cultures as spineless, indecisive and passive, and 
women as unfeminine, self-confident and arrogant. For the same reasons, the 
representatives of the feminine cultures misinterpret the behavior of men of 
the masculine culture as aggressive, overly self-confident, arrogant and boast-
ful, and that of women as unnatural, artificial and doll-like. (Myasoedov, 
2009.) 
 
4. Collectivism vs Individualism –   Finland 63 /Russia 45 
 
This dimension describes the relationship between the individual and the 
collectivity that prevails in a given society. It reflects in the way people live 
together and it has many implications for values and behavior. (Hofstede 
2001, 209.) In the countries of high individuality the following examples can 
be used to illustrate the main features: the importance of employees’ personal 
lives, employees’ responsibility for themselves and their calculative involve-
ment with the company. In addition, individual decisions are better than 
group decisions, and making specific friendships is important. (Hofstede 
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2001, 226.) In terms of societal norms the countries with high individuality 
emphasize the “I” consciousness and self-orientation, and identity is based on 
the individual. These countries can be regarded as modern or post-modern 
societies in which autonomy, variety, pleasure and individual financial secu-
rity are important. In countries with low individuality, in turn, the “we” con-
sciousness and collective orientation are emphasized, and identity is based on 
the social system. These countries are considered traditional societies.  
 
The degree of individualism in Russia is growing along with the growth of 
the middle class. This is happening especially fast in big cities. The level of 
individualism among the residents of cities, especially capital cities, is more 
than 50%. In the south-eastern Russia and outside big cities the degree of in-
dividualism is 25 to 35%. Collectivist values can be visible at the levels of 
family, school and work. The key word for collectivism-individualism is 
identification. The parameter of power distance can be described with the 
word hierarchy. Further, for understanding the dimension of masculinity vs 
femininity the word is sex or gender, and for the avoidance of uncertainty the 
word is truth. (Myasoedov 2009.) 
 
Stereotyping collectivism vs individualism: How the behavior of other culture’s rep-
resentative can be interpreted? 
  
Due to the fact that the members of individualist cultures tend to apply uni-
versal rules to the whole society and in all situations, they do not like and do 
not understand the exceptions to the rule. They often mistakenly characterize 
the representatives of collectivist cultures by their abusive and rude behavior. 
For the same reasons, the representatives of the individualistic culture often 
mistakenly perceive the behavior of the members of collectivist cultures as 
dishonest, corrupt, aggressive. (Myasoedov 2009.) 
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5. Long-term vs Short-term orientation  
 
The newest dimension of national cultures is the orientation to time: long-
term or short-term. In order to simplify the key differences between short and 
long term orientation societies are described so that in the low long-term ori-
entation countries quick results expected in business, family and business 
sphere are separated, and analytic thinking is emphasized whereas as in the 
high long-term orientation countries these factors are the opposite ones.  
 
Lewis (2008) categorizes cultures into three groups: reactive cultures, linear-
active cultures, and multi-active cultures.  In the reactive cultures, like in Fin-
land, time is considered cyclic. The people of reactive cultures are good lis-
teners and they concentrate on what the speaker is saying. They rarely inter-
rupt a speaker during a discourse and do not react immediately when it is 
finished. They are unlikely to voice any strong opinion, but a more probable 
tactic is to ask further questions on what has been said. Reacting people are 
introvert. They distrust words and concentrate on nonverbal communication.  
 
It is difficult to define the Russian attitude to time precisely, and there are 
different attitudes to time between big cities and smaller towns and between 
the European and Asian parts of the country. People in Moscow and Saint-
Petersburg use time in a manner of a linear-active. In the southern and east-
ern parts of the country and in the countryside the value of time is becoming 
less of a value. At the same time the establishment of informal interpersonal 
relationships is found more important than meeting schedules and deadlines. 
 
According to Lewis (2008) Russian culture is multi-active. Russians make 
plans in a general way and carry out several tasks at the same time. They 
work at any time and they are not punctual. Their schedules are unpredicta-
ble and they let projects collide to each other. They may change plans. Thus, 
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Russians use the following line of reasoning: interpersonal communication is 
the best way to use time. Attitude to time is one of the most serious challeng-
es in cross-cultural communication with the Russians. Multi-active people 
who are used to extrovert behavior find reactive people inscrutable – giving 
little or no feedback. In the reactive cultures the preferred mode of communi-
cation is monologue – pause – reflection – monologue. If possible, one lets the 
other party to deliver the monologues first. In the multi-active cultures the 
communication mode is a dialogue. One interrupts the other’s monologue 
with frequent comments and questions which signify polite interest in what is 
being said. (Lewis 2008, 35.) 
 
Conclusion 
 
This article addressed cultural differences to better understand them between 
Finland and Russia. In general, it is good to understand specific features of 
each other’s values, norms and behavior. Nevertheless, at the same time in 
this kind of thinking we consider ourselves as normal and exclude others by 
making a gap between us and them.  
 
Since culture is learnt behavior of an individual in a particular country, it re-
flects the norms of the society. The more we communicate and interact with 
the other society, the more we may not only to understand the culture, but 
also adapt our own behavior to it. It is easy to understand the theories of cul-
tural differences, but it is also worth emphasizing that one should not gener-
alize nor stereotype the differences too much. According to our own experi-
ences we believe that there are also huge individual differences among the 
Finnish and Russian people even in the same geographical areas. In order to 
improve the understanding of differences between Finland and Russia, one 
should interact and learn more to achieve one’s own personal experiences of 
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the other culture. This is the genuine and correct way to improve the under-
standing between the countries.  
 
 
REFERENCES 
  
Hofstede, Geert 2001. Culture’s consequences. Comparing Values, Behaviours, Insti-
tutions and Organizations Across Nations. 2nd  edition. California: Sage Publications. 
 
Hisrich, Robert 2010. International Entrepreneurship. Starting, developing and man-
aging a global venture. Thousand Oaks, California: Sage Publications, Inc. 
 
Lewis, Richard 2008. When Cultures Collide. Leading across cultures. 3rd edition. 
London: NB Publications. 
 
Myasoedov, S. 2009. Business Management in Different Cultures. Moscow 
  
13 
PERSPECTIVES OF RUSSIAN-FINNISH CO-OPERATION 
IN HIGHER EDUCATION  
 
Marja-Liisa Kakkonen, Kirsi Itkonen, Tatiana Tereshkina & Svetlana Tereschenko  
 
Introduction   
 
Nowadays internationalization is important for all higher education institu-
tions. A driving force in education related to globalization is that it destroys 
the economic isolation of countries. Globalization leads to the internationali-
zation of higher education that lays the foundation for the quality level of 
convergence of national educational systems. It should be noted that globali-
zation intensifies and changes the nature of competition in the domestic mar-
ket of educational services, which is also one of the arguments in favor of the 
necessity of internationalization. 
 
The Ministry of Education and Culture in Finland steers higher education institu-
tions (HEIs) through performance negotiations. Important objectives for in-
ternational activities are the students’ long‐duration mobility and short‐term 
mobility. The first ones continue over three months and the latter ones can be 
implemented by intensive courses. Other objectives include, for example, the 
amount of teaching given in a foreign language. (Martin & Mäntylä, 2012)  
 
The most important document guiding the international activities of higher 
education institutions in Finland is the Strategy for the Internationalization of 
Higher Education Institutions in Finland for 2009 - 2015 by the Ministry of 
Education and Culture. The five primary aims of the strategy are: 1. a genu-
inely international higher education community, 2. to increase the quality and 
attractiveness of higher education institutions, 3. to promote the export of 
expertise, 4. to support a multicultural society, 5. to promote global responsi-
bility. The strategy includes a number of geographical focus areas. Due to its 
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geographical proximity, Russia has always been an important partner coun-
try for Finland. According to the strategy, the co-operation between Finland 
and Russia is considered one of the essential activities, and investments in it 
are strongly recommended. (Ministry of Education and Culture, 2009) 
 
Also the development plan for education and research for 2011‐2016 adopted 
by the Finnish government has the goal of strengthening the internationaliza-
tion of higher education. In the action plan for Russia published by the gov-
ernment of Finland in 2009 (Government of Finland, 2009), the networks of 
HEIs in Finland and Russia and the student exchange are significant and im-
portant means to develop and increase the Russia competences. The focus is 
recommended to be kept especially on the development of Russia compe-
tences among the Finns by improving and extending the student and trainee 
exchange. In addition, the goals of the above mentioned documents are re-
flected in the higher education institutions’ own strategies and their respec-
tive implementation plans. (Ministry of Education and Culture, 2012). Mik-
keli University of Applied Sciences (MAMK) has not a specific internationali-
zation strategy, but internationalization has been included in the current 
strategy of MAMK. (KESU 2015) 
 
In the Russia Federation great attention is nowadays paid to the internationali-
zation of higher education. The federal target program for the development 
of education for 2011-2015 (Government of Russian federation, 2011) stresses 
that internationalization is one of the directions to develop higher education. 
One of the criteria that is used for evaluation of efficiency of higher education 
is international activities of the universities. Russian Universities are very ac-
tive in international cooperation with foreign universities. There is a lot of 
cooperation with Finland in the field of higher education in the North-West 
of the Russian Federation. 
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For Saint Petersburg State Forest Technical University (SPbFTU) and Saint 
Petersburg State Technological University of Plant Polymers (SPbTUPP) the 
cooperation with Finnish Universities is a strategic aim in the development of 
international activities. There are several reasons for this: Finland and Russia 
are neighbors, there are lot of multicultural connections between the coun-
tries and a long period of joint history. Furthermore, Finnish companies 
working in Russia and Russian companies working in Finland need special-
ists who can easily operate in the Russian business environment. Further, 
Russian companies need internationally oriented specialists, who can easily 
work in international markets. All these reasons make a very good founda-
tion for the cooperation of Russian and Finnish higher education institutions. 
However, it is obvious that not only higher education institutions, but the 
entire societies in both countries need such cooperation. 
 
The traditional ways of cooperation between higher education institutions are 
student and teacher exchange. The length of the exchange period varies from 
one week’s intensive course to a longer exchange from three to nine months. 
Teachers usually stay for one week and students for a longer period. Inten-
sive courses are a popular form of international cooperation within Finnish 
higher education institutions. The Centre for International Mobility CIMO in 
Finland organizes funding for intensive courses through the Finnish-Russian 
student and teacher exchange programme, FIRST. The FIRST programme 
promotes cooperation between higher education institutions in Finland and 
North‐West Russia. The intensive courses are joint study modules of short 
duration and they can be included in the students’ degree studies. The cours-
es have been planned in cooperation and the participants are students and 
teachers from the higher education institutions which are part of the network. 
A Finnish higher education institution always operates as the coordinator of 
the network and applies the financial support from CIMO. The duration of 
the courses is no less than one week and they always take place in Russia.  
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Based on the introduction section above, this article aims at describing the 
collaboration activities between the higher education institutions in 
St.Petersburg and Mikkeli. After this introduction, the paper continues by 
presenting the history of the co-operation followed by the introduction of the 
current state of the collaboration in 2013. After this the future plans and pos-
sibilities are discussed and finally, the conclusions are drawn based on the 
entire article.  
 
History 
 
The cooperation between Mikkeli University of Applied Sciences (MAMK) 
and St. Petersburg State Forest Technical University under S. M. Kirov (FTU, 
former St. Petersburg State Forest Technical Academy) started in 2008. The 
first contacts took place during the Project Planning Training arranged by the 
Ministry of Agriculture and Forestry in Finland. The St. Petersburg State 
Technical University of Plant Polymers (PPU) joined the cooperation in 2009. 
The forms of the cooperation between MAMK, FTU and PPU have been 
teacher and student exchange, mainly intensive study weeks, joint workshops 
and project planning as well as project implementation since the beginning of 
2013.  
 
Student exchange  
 
Since 2009 the intensive study week has been arranged four times in coopera-
tion of the three universities, MAMK, FTU and PPU. The structure of the ex-
change has been mutual which means that in the autumn semester a group of 
Finnish students and teachers has visited Russia, St. Petersburg and in the 
spring semester a group of Russian students and teachers has visited Finland, 
Pieksämäki and Mikkeli. The number of Finnish students participating in the 
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exchange has varied annually from 9 to 14 and the Russian students from 15-
18. The participants have mainly been second, third or fourth year students. 
The program has included lectures, assignments, visits, excursions, group 
work and cultural program. In St. Petersburg the focus has been more or less 
on business operations including the creation of a business idea for an enter-
prise operating in the forest sector. In Finland the focus has been on working 
life skills including job applications and cv creation, exercises in finding one’s 
personal profile of behavior and case exercises such as applying for a job. The 
learning objectives of the week have aimed at facilitating the development of 
students’ generic, professional and entrepreneurial competences. This in-
cludes for example creativity, planning skills, self-confidence, responsiveness, 
working effectively in a team, initiative, problem-solving, resistance to stress 
and multi-cultural communication.  
 
The length of the intensive study weeks has been six to seven days including 
travelling. The costs have been covered by the travelling scholarship granted 
by Metsämiestensäätiö and the FIRST program. Also funding from the de-
partments and faculties were needed as well as students’ own expenses.   
 
Teacher exchange  
 
Due to the fact of internationalization of high education there is a problem of 
developing of a new generation of teachers through focusing on the structure 
and depth of knowledge, pedagogical skills, new technologies and the meth-
odologies of education. One solution to this problem is to provide teachers 
with exchange which speeds up the training of university teachers. 
 
 In the beginning of cooperation in teacher exchange the teachers from part-
ner universities were visiting Russian and Finnish universities. Several teach-
ers from both sides were involved in such exchange. Some lectures of Finnish 
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teachers have already become a part of the courses that are taught in Russian 
Universities. For example, on the course called Analyses of financial state-
ments at SPbFTU a lecture dealing with the analyses of profit and loss state-
ment in Finnish forest enterprises has been organized during the last three 
years.  
 
Joint workshops for Russian and Finnish teachers have been organized sever-
al times. The first workshop was organized in Finland, in the Department of 
Forestry of MAMK. It concentrated on discussing training needs assessment 
for forest related companies in Russia and Finland. Russian and Finnish uni-
versities conducted an investigation connected with this assessment. As a 
result, a list of training needs for Russian and Finnish forest related compa-
nies was made. This list can be used as a basis for curriculum development. 
The second workshop was organized in SPbFTU. The structure of the curricu-
lum for Bachelors in Economics and Management and Forestry in Russian 
Federation and Finland was discussed. The main directions of cooperation 
were emphasized. Teachers confirmed that the most important for them is 
students’ exchange, teachers’ exchange and joint projects. It was stressed in 
this workshop that joint cooperation helps to develop teachers’ professional 
skills, and as a result helps to improve the quality of education.  
 
Projects  
 
A significant and advanced form of the cooperation between higher educa-
tion institutions in Finland and Russia are joint projects. MAMK, FTU and 
PPU have been processing various project proposals together. Perhaps the 
most demanding has been the three Tempus applications which were submit-
ted in three different years.   
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Tempus is the European Union’s programme which supports the moderniza-
tion of higher education in the areas of surrounding the EU. Tempus pro-
motes institutional cooperation that involves the European Union and part-
ner countries and focuses on the reform and modernization of higher educa-
tion systems in the partner countries of Eastern Europe, Central Asia, the 
Western Balkans and the Mediterranean region. It also aims to promote the 
development of the higher education systems in the partner countries with 
EU developments in the field of higher education. In addition to promoting 
cooperation between institutions, Tempus also promotes a people-to-people 
approach. (TEMPUS 2013) 
 
The focus in Tempus applications has been in entrepreneurship education. 
The objectives have been in increasing the impact of entrepreneurship educa-
tion and training in Russia by using the entrepreneurial teaching tools and 
materials, increasing entrepreneurial teaching competences of teachers and 
by founding and developing sustainable structures in all Russian partner 
HEIs for the regional distribution of entrepreneurial learning environments.  
The main activities of the suggested projects were to arrange training mod-
ules for the teachers and non-teaching staff in Russian HEIs on the establish-
ment of entrepreneurial learning environments and to pilot the modules by 
trained teachers. The other activities before the training modules were sup-
portive by nature and they facilitated the implementation eventually. In addi-
tion to Finland and Russia, also Denmark, Lithuania and Slovenia were in-
cluded in the project planning process. The Russian HEIs covered a broad 
geographical area including Komi, Samara, South-Russian and Kazan regions 
and St. Petersburg City. The partner organizations were selected by consider-
ing the expertise needed in the project as well as institutional and regional 
needs.   
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The partners worked actively together during the planning phase by having 
workshops and meetings every year both in Finland and Russia. In addition , 
virtual meetings were regular.  All in all, the project planning was significant 
for the development of the collaboration of the partners. It strengthened the 
collaboration and enabled to build trust between the actors. We also got fa-
miliar with each other better, which has been a great advance in practice.  
 
Present situation in the academic year 2012-2013 
 
Student exchange: intensive study weeks 
 
The most recent intensive study week in cooperation between the Depart-
ment of Business Management and the Department of Forestry (MAMK), St. 
Petersburg State Forest Technical University after S. M. Kirov (SPbFTU) and 
St. Petersburg State Technological University of Plant Polymers (SPbPPU) 
was arranged in November 2012 in St. Petersburg, Russia. Also the business 
management students from Finland were involved, which offered new op-
portunities to interact and share knowledge between the students. The main 
theme was the business environment of Russian companies in forest-based 
and related industries. The whole educational process consisted of the re-
cruitment of students, preparing the collaboration, the actual week in St. Pe-
tersburg and reflection and self-evaluation. The program of the actual week 
included practical group work and supervision, a few lectures given by Finn-
ish and Russian teachers, and in addition, cultural activities. The students took 
the responsibility for organizing the cultural programme. The students re-
ceived a certificate for 5 credits, if they participated actively in all the pro-
gramme of the week and completed all the tasks of this exchange programme.  
 
The number of the students participating was 28. Half of them were Finnish 
business and forestry students. The other half consisted of Russian students 
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from the faculties of forestry and economics.  The week was promoted as a 
possibility to get themselves acquainted with the Russian business environ-
ment and culture, to network with Russian students, to improve their English 
and Russian language skills as well as general communication and presenta-
tion skills, and also to obtain valuable and meaningful experiences.  
 
The basic idea for forming the student groups was to take one student from 
each department and faculty and to create teams of four students. The main 
task for each team was to arrange an interview with a local Russian or Finn-
ish company of the forest sector working in the St. Petersburg region. The 
questions asked in the interview involved background information of the 
company, its products, services and innovation processes, its business envi-
ronment, competitors and customers. As a result of a company visit and in-
terviews the group shared their knowledge gained with others by presenting 
their findings and conclusions. The results of the interviews were presented 
and provided in a written report. Some of the reports were published in the 
proceedings of a conference of young scientists at SPbFTU.  
 
A similar visit of the Russian students and teachers to Finland was organized 
in April 2013. The size of the Russian group was 19 students and two teachers 
from SPbFTU and SPbTUPP, the Faculties of Economics and Management 
and Forestry. The group of Finnish students consisted of eight students main-
ly from the Department of Business. The focus of the week was in learning, 
teaching and the contents of entrepreneurship studies in Degree Programme 
of Business Management in MAMK. The assignment for the week was to col-
lect empirical qualitative material for the study, whose aim was to develop 
the learning and the teaching of entrepreneurship at the university level. The 
selected method for the data collection was personal interviews with the stu-
dents studying in the Degree Program of Business Management.  The Russian 
student groups were the main actors; Finnish students were guiding and fa-
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cilitating the interviews. As a result, altogether 26 students were interviewed 
and the interviews were done in small groups. The students who implement-
ed the interviews were given instructions for both the interviews and report-
ing. In order to make the concept of empirical qualitative study more familiar 
to the students, a lecture of qualitative interviews was given.  
 
Student exchange: long-term mobility 
 
In addition to the intensive study weeks also long-term mobility has been 
started. In the autumn semester of 2012 - 2013, a student from SPbFTU stud-
ied forestry subjects for the autumn semester at MAMK, Nikkarila campus. In 
his feedback after returning he wrote that it was a very good experience for 
him and that he got to know a lot of new and interesting issues in his profes-
sion during his stay in Finland. The funding for the exchange came from the 
Finnish-Russian student and teacher exchange programme (FIRST). 
 
Teacher exchange 
 
The teacher exchange has continued.  In the autumn semester 2012, a princi-
pal lecturer from the Department of Forestry visited St. Petersburg. The topic 
of the lectures was “Business and leadership in service-based organizations”.  In 
the spring semester 2013, two Russian professors visited MAMK and lectured 
in the Business Management programme: one taught human resource man-
agement and the other one taxation in Russia. All the teaching sessions were 
integrated into the regular courses of the programme. The exchanges were 
funded by the Finnish-Russian Student and Teacher Exchange Programme, 
FIRST, and by the international mobility funds of the departments.  
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Projects 
 
Through the knowledge and skills gained through the Tempus project plan-
ning, a successful project application was submitted for South-East Finland – 
Russia ENPI CBC 2007 - 2013 programme. During the years 2013 - 2014, Mik-
keli University of Applied Sciences and its partners from Finland, South-Savo 
and Russia, the Leningrad region, implementing project called WOPE, Wood 
Procurement Entrepreneurship. The aim of the project is to develop entrepre-
neurship among the wood harvesting companies in the Leningrad region and 
to increase the competences of Finnish wood harvesting companies to operate 
in the Russian environment. The project is co-funded by the South-East Fin-
land - Russia ENPI CBC 2007 - 2013 programme, the Russian Federation and 
the Republic of Finland. WOPE started in the beginning of January 2013 and 
will end in November 2014. (WOPE 2013) 
 
Future plans and possibilities  
 
A Nordic-Russian project  
 
There will be a new two-year project between the three partners mentioned 
above and a Danish partner. The project was planned together in February 
2013 and it received a positive funding decision in May 2013. The main goal 
of this project is to strengthen the network of four partners as well as to 
strengthen the co-operation between the higher education institutions in-
volved and with their industry partners in Russia and in the Nordic coun-
tries. The specific objectives of the project are as follows: 1. to promote stu-
dents’ skills to reflect innovations and enhance the entrepreneurial mindset, 
2. to train students’ understanding of the value creation for custom-
ers/markets, 3. to increase the entrepreneurial teaching competences of teach-
ers.  The specific objectives will be achieved by training the teachers through 
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innovation pedagogy and through creating entrepreneurial innovative, inter-
disciplinary study module including three joint-courses which will be recog-
nized by all the partner institutions in their curricula. The project will start in 
July 2013 and end in June 2015.   
 
All in all, it can be concluded that besides the “fixed” plans there are a lot of 
ideas and initiatives for the cooperation between the partners. The initiatives 
have been created and discussed during the meetings, workshops and ex-
change programmes.  The possible future opportunities for the cooperation 
between Russian and Finnish higher education institutions are shown in Ta-
ble 1. 
 
TABLE 1.  Opportunities for cooperation 
 
 
 
Opportunities 
for cooperation 
between  Rus-
sian and Finn-
ish higher edu-
cation institu-
tions 
Creation of a module   “Doing business in Russia”   
taught in the English language 
Russian language courses for Finnish students  
Joint projects in academic research and education 
Organization of excursions  
for adult students to the forest enterprises in Finland 
or Russia 
Double degrees in the master and bachelor degree 
programmes 
Organization of academic tourism for  Russian teach-
ers  
Organization of joint workshops and  conferences be-
tween Russian and Finnish higher educational institu-
tions 
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Conclusions  
 
The ongoing cooperation between MAMK, SPbFTU and SPbPPU is a result of 
long-term and systematic development of operations and activities. The 
foundation for the cooperation has been built in numerous meetings, work-
shops, seminars both face-to-face and virtually as well as through exchange 
programs. The significant and essential factors are the personal contacts and 
open-minded characters of the personnel participating in the cooperation. 
 
What comes to the intensive weeks, their significance in promoting interna-
tionalization in higher education can be great, although intensive courses in-
volve small‐scale activity in one place. It is generally observed that intensive 
courses are considered to be an important tool for increasing internationaliza-
tion in higher education at a concrete level. The experiences show that inten-
sive courses have had several positive impacts on students and teachers as 
well as on the internationalization of the higher education institution as a 
whole. An intensive course creates more “action” than traditional student 
mobility does. It is essential to continue to offer intensive courses within the 
next years, which would enable more students to benefit from the exchange. 
It is also important to search for and find good methods of internationaliza-
tion or to attract new, enthusiastic teachers. The participation of enthusiastic 
and committed teachers is crucial for the Finnish-Russian cooperation. The 
experiences gained during the first five years encourage continuing the inten-
sive study weeks and developing them further. 
 
Despite the fact that the signing of the Bologna Declaration of the Russian 
Federation has given the intensification of internationalization legal status, it 
is not yet working as it should. The financial aspect of the organization of 
such movement is the main obstacle for cooperation.  The students’ and 
teachers’ lack of the skills and knowledge of foreign language is the other 
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one. Due to the rigidity of national curricula, there are no mechanisms to en-
sure the temporary departure of students to other schools, Thus, today it re-
quires legislative initiatives that would creating the conditions for strengthen-
ing cooperation between universities. 
 
Nevertheless, it can be concluded that collaboration between the universities 
has been quite intensive during the five years. The co-operation started “from 
skratch” and has been developed systematically year by year. There is a team 
of active players to develop and implement the co-operation in practice. The 
success of cooperation greatly depends on the personalities. It is crucial to get 
familiar with each other personally during cooperation. If you have imple-
mented one project successfully with your partners, a wish appears to 
strengthen the cooperation and to find new possibilities in it.  Learning, 
teaching and cooperating in a Russian-Finnish environment provides the par-
ticipants with experiences which are difficult to achieve in any other way. 
The cultural similarities and differences are enriching the working life and 
cooperation. Nevertheless, in the future more actors are needed to be in-
volved in the co-operation between the universities.   
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THE COURSE OF USER-DRIVEN INNOVATION PROCESS  
AS A PILOT FOR JOINT INSTRUCTION  
 
Sami Heikkinen  
 
During the spring semester 2013 Mikkeli University of Applied Sciences test-
ed the methods of joint instruction during the course called User-driven in-
novation process. This course is a part of a study module focusing on the 
skills of entrepreneurship and innovations. The course aimed at testing prac-
tices that are intended to be adopted more widely in the innovation and en-
trepreneurship studies. The course implementation was in many ways excep-
tional. Unlike the traditional organization of teaching, the course was carried 
out in a multi-disciplinary way. With the addition of an external client’s as-
signment, the course provided a package whose implementation was a bit 
more complicated than the traditional way of arranging studies. The course 
was taught by senior lecturers Mr Sami Heikkinen and Mr Reijo Honko-
nen. Joint instruction aimed to ensure that the all the experiences gained dur-
ing the course would be taken to the best possible use in the subsequent de-
velopment of the courses. The course was organized in close collaboration 
with the Living Labs project. This way it was possible to produce information 
for the needs of the Living Labs project. The main theoretical content concen-
trated on user-driven methods and the innovation process. 
 
User-driven methods 
 
Living Lab refers to user-oriented research, development and innovation ac-
tivities. It is typical of these activities that the products or services developed 
are produced in collaboration with end-users and experts of the field in real-
world environments.  The goal of this approach is to develop activities in 
such a way that the results are adding value for the end-users as well as the 
organizations producing the goods or services. The concept of Living Lab 
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was adopted by the Massachusetts Institute of Technology in the 
1990s. Originally, the term referred to the architectural design model, but lat-
er its scope was extended to all kinds of activities which involve the users in 
the design process. (Heikkanen & Österberg 2012, 9−10.) It’s considered that 
the systematic use of this approach in Finland started as part of a national 
innovation strategy. The executive authority of this strategy is the Ministry of 
Employment and the Economy. The National Innovation Strategy (2008) 
identifies user-oriented activity as a key factor for the competitiveness of 
companies. Technological superiority is no more enough to ensure success in 
the global competition, but it requires alongside deeper understanding of us-
ers’ requirements. 
 
User-driven activities proceed as an iterative process in four steps 
(Benyon et al. 2005; Tuulaniemi 2011): 
1. Identification of needs 
2. Development of alternative solutions 
3. Testing of the prototype 
4. Assessment 
 
In the first step, the needs of the users and the clients are identified. At this 
point, it is essential to be able to determine all the requirements in a way 
which enables the activities in relation to the resources available. At the same 
time, however, is important not to define the limitations too strictly, and in 
this manner lessen the possible alternative solutions. In the second step it is 
time to create a variety of options to solve the original problem based on the 
input data and the collected users’ experiences. This step can be further di-
vided into two sub-sections: the first one focuses on conceptual design and 
the latter on physical design. In the third step the prototypes are created 
based on the solutions designed during the second step. The prototypes allow 
users to try out a new product or service in practice. Thus, users will have a 
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good opportunity to provide feedback on usability. The fourth and final step 
is to estimate the feasibility of solutions from the financial and operational 
perspective. With this information as the basis for a decision the possible 
production may begin. 
 
The user data for the production purposes should be gathered with some-
what more in-depth methods than the ones used in traditional market re-
search and customer feedback (Hyysalo 2006). The levels of user data are il-
lustrated in Table 1. The left column of the table shows the various levels of 
user information. For each corresponding level there are certain methods 
which are the most relevant ones when gathering the desired type of 
knowledge. Each level provides a suitable method for gathering the infor-
mation that is described in the column on the right-hand side. Thus, if one 
wants to find out information about how users use a particular product, the 
correct method for this purpose is observation. 
 
TABLE 1. User-driven data collection methods (Sleeswijk et al. 2005.) 
 
What users... Methods Form of the user data 
Say 
Think 
Polls 
Interviews 
Accurate Information 
Do 
Use 
Observation Observational information 
Know 
Feel 
Dream 
Creative and Functional 
Methods 
The quiet, subliminal and hid-
den knowledge 
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Innovations 
 
Innovations may occur in four different ways. Benner and Tushman illustrate 
the development of new innovations with a two-dimensional model. These 
dimensions are a new innovation in relation to the existing technology and 
the innovation’s relation to the existing market segment (Benner & Tushman 
2003, 242). The extreme of the technological dimension is an incremental in-
novation which produces a solution for a problem requiring improve-
ment. The other extreme is a structural innovation which often requires ex-
ceeding the standards of the organization's current knowledge. When turning 
to the dimension of customer relationship innovation dimension, the ex-
tremes are the product offered for current customer segment and a new 
product launch for new customer segments. (said book p. 243.)  
 
A representation of an incremental technological innovation could be e.g. the 
development of computers. Within this field new products are often market-
ed focusing on the improved technical capabilities. Structural innovation, in 
turn, could be represented by the first version of Apple’s iPad which created 
a new market space for the product that consumers did not even know to de-
sire in the past. When continuing the analysis on computer markets, it can be 
said that the laptops can represent new products intended for the existing 
customers, if the customers have already used desktop computers in the 
past. The same product can also represent a new customer segment conquest, 
if the focus is switched from office workers on students. Even though the 
technical solutions are the same, the way of using the product has offered a 
new innovation to the markets. 
 
When examining the fundamentals of new innovations, Benner and Tushman 
present as the conclusions of their article that the organization’s concentration 
on process development is a viable approach, when the business environment 
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is more or less stable. Nevertheless, once the environment requires a constant 
readiness to change, concentration on processes may lead to a decline in the 
number of innovations (Benner & Tushman 2003, 253). 
 
This kind of agile organization can be accessed through adhocra-
cy. Adhocracy refers to an organization that is horizontally very specialized, 
but vertically flat. The informal organization culture allows a flexible envi-
ronment for rapid response requirements. (Robbins 1990, 298−304.) What is 
characteristic of adhocracy is that experts from different fields are gathering 
to work on the same subject or problem. Adhocracy is typical of modern pro-
ject organizations. The dynamic way of working allows more extensive par-
ticipation for the various members of the project team in their own areas of 
expertise. The key challenge in project organizations is the poor transfor-
mation of information into the form of organization's explicit knowledge 
(Nonaka & Takeuchi 1995, 161−162). To meet this challenge the outputs gen-
erated through the innovation process should be well documented to ensure 
the maximum exploitation of results. 
 
The course implementation 
 
The course of User-driven innovation process started in March 2013. The 
number of students on the course was eventually quite small. There were 11 
students enrolled for the course. Only seven of these students did start to 
study on the course. The degree programmes these students represented 
were business management, business information technology, cultural pro-
duction and civic and youth training programs. The number of business in-
formation technology students was four, and there was one student for each 
of the other degree programs. Despite the small number of participants the 
ones taking the course represented the various degree programmes of Mik-
keli University of Applied Sciences quite well. The students were also a very 
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heterogeneous group when observing the stage of their studies. Some of the 
students were on their last semester while some of the students were fresh-
men. Despite this, there were no major challenges caused by different back-
grounds. 
 
An accommodation company from Mikkeli was chosen as the client for the 
course. Finding the client was somewhat complicated, because it was not pos-
sible to determine precisely in advance what the final results of the process 
would be. The reasons for this were the lack of awareness of the students at-
tending the course and their backgrounds. Too precise a task would have lim-
ited the possible developmental challenges for the students of different 
fields. The task obtained from the client company involved developing the 
company’s marketing as well as the diversification of services provided. This 
enabled a variety of possible outcomes for the students’ innovation process. 
 
From theory to knowledge 
 
The theoretical framework of the course based on the user-driven approach to 
innovations. The way the course was carried out relied more on a hands-on 
method rather than on theoretical knowledge. According to the course de-
scription the learning objectives of the course emphasized the theoretical con-
cepts of innovation as well as goal-oriented and user-driven group work. 
 
The fundamental aim of the course was to create multi-disciplinary groups of 
students that would work on a common assignment. The low number of stu-
dents, however, caused a need for change in the original plan. In the begin-
ning the ideas produced were developed by the entire group. After this the 
students continued to work in smaller groups independently. Alongside the 
self-study, control sessions were arranged where it was possible to introduce 
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the phases of developing the ideas for two teachers. The finalized innovations 
were presented to the client company in May 2013. 
 
The course started with an overview on the principles of user-driven activi-
ty. In this context, the characteristics of Living Lab type of activity were ex-
plored. The students familiarized themselves with a variety of data collection 
and documentation methods. At the same time a brief review for the upcom-
ing assignment was checked at a general level. The next teaching session con-
centrated on the course assignment. This time the group of students had the 
opportunity to explore the client's premises and the operating environ-
ment. The client also provided all the necessary information available for 
starting the innovation process. During this same visit the students gathered 
information with the methods they had learned during the previous ses-
sion. It would have been an ideal situation, if there had been end-users avail-
able on the location. Unfortunately, end-user interviews couldn’t be conduct-
ed. At the end of the day students gathered together one more time to check 
what must be done next with the assignment. In addition, the students re-
ceived homework where the task was to find methods for deepening the data 
collection based on given the material. 
 
During the next training session the students shared the information they had 
found the methods recommended. The next step was to check the assignment 
once more to make a further analysis on it. At this stage the range of potential 
target groups came up. The client wished the target groups to be business 
enterprises as well as family and senior clients. Based on these target groups 
the suitable data collection methods were chosen for each specific target 
group. Each student received a task to gather more information about the 
specific target user group with the method chosen. 
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From knowledge to idea 
 
The next training session started with the students’ presentations of the data 
collected. This information was shared with all the participants. Based on this 
information it was possible to determine a set of needs which matched the 
needs of the client company and the intended target groups. From these 
needs the ones were selected that the students would concentrate on during 
the innovation process. On this phase the initial aim was to create multi-
disciplinary groups, but in the end the subjects were selected so, that each 
student worked with his or her own area of specialization. Thus, the original 
objective of multi-disciplinary work was not achieved with maximum benefit. 
 
At this point of the process, the students had to contact the client to find out 
additional information relevant for their own projects. This way it was possi-
ble to ensure the client's participation in the development. Otherwise, the 
students worked independently. The aim of the independent study was to 
produce a presentation to the client company. The students presented their 
ideas and action plans first to the supervising teachers, and then in the end of 
the course the ideas generated were presented to the client compa-
ny. Unfortunately, due to the timetables, it wasn’t possible to test the new 
innovations with actual end-user groups. Thus, the ideal user activity princi-
ples were not fully reached. 
 
Lessons learned 
 
The implementation of the course included many elements of success. In gen-
eral, the teaching method was positively received both by the students and by 
the client. During the presentations, the client company reported that the 
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innovations created will surely reach the implementation stage. Thus, the 
outputs provided new opportunities for the client to further develop its activ-
ities. 
 
Students participating on course gave feedback after the course had ended. 
The feedback form asked them to provide their views about how the course 
was carried out and what the pros and cons were when arranging studies this 
way. The feedback provided many development ideas, some of which had 
already been identified during the course. The students wished the course to 
have more multi-disciplinary co-operation as well as more relaxed schedules 
and cooperation meetings. These issues are closely linked to each oth-
er. Multi-disciplinary working did not take place during the course in the best 
possible way because of the low number of students. In the future, it is im-
portant to ensure an adequate number of students to make this kind of meth-
od to work properly. This challenge became also emphasized because of the 
relatively bigger number of students from one single degree programme. 
What comes to the course scheduling, the original schedule was still changed 
a bit, although the course had already started. Observing the schedules of 
students from various degree prorammes made it hard to find suitable times 
for meetings for all the participants. It is essential to ensure the schedules well 
in advance to avoid similar problems. The number of cooperation meetings 
was very small due to scheduling reasons. It is also very important to make 
the client to participate even more in the process. This would increase the 
possibilities for cooperation even further. 
 
Recommendations for action 
 
For the successful implementation of the course in the future it is required 
that the following would be taken into account when planning the studies: 
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Schedule 
 
When planning the course scheduling, the nature of the development of the 
course should be taken into account. To ensure sufficient time for processing 
the course could be carried out in one semester rather than during a single 
period. This would allow more processing for the innovations generated as 
well as for the process of reaching the third and fourth phase. 
 
Student pools 
 
The information on the backgrounds of the students enrolled on the course 
should be available in advance. This is to prevent irrelevant assignments to 
the students. To overcome this problem, the implementation of the course 
could be organized in such a way that students would first enroll on student 
pools. After this, the students would study a common theory part of the gen-
eral course themes. After the theoretical part is completed, the students will 
wait for the right assignment. In order to ensure a sufficient number of as-
signments a generation of an assignment bank together with the student pool 
is also required. Based on the requirements of the individual assignment the 
students would be selected from the student pool. This would ensure that the 
students would be working in their own field of expertise within the project. 
 
For example, if the assignment was given by an accommodation company, 
the selection of the students could be as follows: 
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TABLE 2. An example of a student group 
 
Field of study Field of responsibility 
business management marketing 
tourism and catering and domestic ser-
vices 
internal processes 
cultural production leisure time activities 
business information technology electronic systems 
 
The model would require active marketing to the companies in the region 
and to other potential clients. At the same time, the pool of students should 
include enough students. In order for the students to ensure the compliance 
of study, the number of students within pool should be aligned with the 
number of assignments available. To ensure the flexibility of the model, a 
common bank for the assignments available would provide the most secure 
basis when trying to meet the requirements of the assignments given. 
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EXPERIENCES OF INTENSIVE WEEKS AS A WAY OF  
INTERNALIZATION  
 
Kirsi Itkonen, Svetlana Tereschenko & Tatiana Tereshkina  
 
Introduction 
 
With the rise of globalization higher education institutions need to become 
more international in order to operate effectively in the global education 
market. This also calls for more student and teacher exchanges. As a result, 
international exchange has become an even more important issue for modern 
universities and their top-quality research and innovation.   
 
Internationalization now is a strategy for all universities in the world. There 
are different approaches to the definition of internationalization. Many stud-
ies understand the internationalization of higher education as a broad, fairly 
all-encompassing concept which can involve international cooperation, but 
also refers to the changes taking place within a given institution through poli-
cy and specific initiatives. In this sense internationalization is an objective 
pursued in its own right (Bond et al. 1999). One of the most widely accepted 
definitions of the internationalization of higher education see it as a process 
of introducing an international or intercultural dimension into all aspects of 
education and research (Knight & De Wit 1997).  
 
There are several forms of internationalization of higher education institu-
tions. These include students’ mobility that can be organized through short-
term or long-term exchange programmes, teacher exchange, staff exchange, 
joint research, joint educational and research projects and joint or double de-
gree programmes. Intensive weeks are the forms used in the short-term ex-
change programmes, and they are quite popular nowadays. The aim of this 
article is to analyze the impact of intensive weeks on Finnish and Russian 
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higher education institutions. The article covers the results of intensive weeks 
that were organized by Mikkeli University of Applied Sciences (MAMK) and 
two Russian Universities, Saint Petersburg State Forest Technical University 
(FTU) and Saint Petersburg State Technological University of Plant Polymers 
(PPU), between the years 2009 and 2013. The impact of these intensive weeks 
is evaluated from two points of view, including how intensive weeks influ-
ence the internationalization at personal and institutional levels, and how 
intensive weeks help the development of education and teaching at the uni-
versities.  
 
History and contents of the intensive weeks 
 
Starting from 2009 the three universities, MAMK, FTU and PPU have ar-
ranged the intensive week for students in cooperation four times. The ex-
change has included two weeks so that in the autumn a group of Finnish stu-
dents and teachers has visited Russia, St. Petersburg and in the spring a 
group of Russian students and teachers has visited Finland, both Pieksämäki 
and Mikkeli. Figure 1 below presents the number and dynamics of the Finn-
ish and Russian students that have participated in the intensive weeks during 
these years. The number of Finnish students participating in the exchange has 
varied annually from 12 to 14 and the number Russian students from 15 to18.  
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FIGURE 1. Students’ participation in the intensive weeks  
between 2009 and 2012 
 
The programme was organized to involve students from different depart-
ments. In the beginning only the students of Forestry from MAMK were in-
volved, but in the last years the students of the Business department of 
MAMK have participated in the intensive weeks, too. The FTU students in-
volved in the beginning represented faculties such Forestry, Economics and 
Management and Landscape Architecture. Also exchange students from dif-
ferent countries, such as the Check Republic, Spain, and Belgium, have partic-
ipated in the programme together with students from other Finnish universi-
ties who have studied as exchange students at FTU.  
 
The programs of the intensive weeks have varied according to the place 
where the week has been organized. Typically there have been lectures, as-
signments, visits, excursions, group work and cultural program.  The pro-
grams in St. Petersburg have mainly focused on business operations, includ-
ing the creation of a business idea for an enterprise operating in forest sector. 
Also lectures on intercultural communication and wood processing industry 
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as well as visits to forest industry companies have been arranged. In Finland 
the focus has been on working life skills and has involved drawing up job 
applications and CVs, for example. The emphasis has been on students’ ge-
neric, professional and entrepreneurial competences. The program has also 
included multi-cultural communication, working in teams, case exercises for 
applying for a job and an exercise called Peili (Mirror) to find out one’s per-
sonal profile of behavior.  
 
After participating in the programme the students have received a certificate 
for 5 ECTS credits, if they had attended the two weeks’ programme actively 
and completed all the tasks of this exchange programme. Students could also 
gain experience by participating in the intensive week arrangements. Espe-
cially, they have been in charge of the cultural, evening programs of the in-
ternational weeks.  
 
After considering the experiences of organizing these intensive weeks it was 
understood that they influence internationalization of higher education in 
many ways. In general however, these results can be divided into two 
groups: There are positive results and challenges of internationalization, and 
these are discussed in the next two sections. 
 
Positive results for the internationalization of higher education  
institutions  
 
The positive results of the activities of arranging intensive weeks involved 
three parties, ie students, teachers and universities. The main results of inten-
sive weeks for these three sides are shown in a table 1.  The results of inten-
sive weeks from the point of view of students were analyzed on the base of 
analyses of students’ questionnaires, which were given after the end of each 
intensive week. 
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TABLE 1.  The results of intensive weeks 
 
STUDENTS TEACHERS UNIVERSITIES 
Improvement of pro-
fessional English lan-
guage skills 
 
Experience  in working 
in multicultural groups 
 
Orientation with the 
education system  of 
the neighboring  coun-
tries 
 
Orientation with the 
organization of busi-
ness operations in  a 
foreign countries 
 
Orientation with the 
culture of a  foreign 
country 
Experience in organiz-
ing short-term student 
exchange programmes 
 
Orientation with the 
education system  of 
the neighboring  coun-
tries 
 
Experience in  teaching 
in multinational groups  
 
Exchange of 
knowledge with teach-
ers from other coun-
tries 
Internationalization 
of higher education 
 
Development of 
networks with for-
eign universities 
 
New forms of co-
operation between 
partners 
 
 
The importance of the results of the intensive weeks from the viewpoint of 
students, both Russian and Finnish, is shown in Figure 2.  
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FIGURE 2. The importance of the results of intensive weeks from  
the students’ viewpoint  
 
When considering the importance of the positive results of the intensive 
weeks the students ranked first the opportunity of improving professional 
English language skills. Obviously, the students had a lot of opportunities to 
improve their language, because the entire programme was organized in 
English, including lectures, communication and cultural activities. The sec-
ond most important result of the intensive weeks was the opportunity to 
work in multicultural groups. This is very important result from the view-
point of the students’ future work.  The opportunity to work in a group is one 
of the main factors that is needed to receive a good job in the labor market. 
And, if students have experiences in working in multicultural groups their 
possibilities to get a good job will be rather high. The third result of the inten-
sive weeks from the students’ point of view was orientation with the educa-
tion system of the other country. The students emphasized that it was very 
interesting to get to know the education system of the partner country as a 
whole, and that it was interesting to listen to lectures and to compare the sit-
uation in their native country to the systems in other countries. 
 
Improving of English languauge
skills
Work in multicultural groups
Acquitance with the system of
education of other country
Acqiutance with business
organization in other contry
Acquitance with culture of
other country
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The fourth result was orientation with the organization of business opera-
tions in another country. Due to the fact that business today is greatly global-
ized, a lot of companies are working in different countries. At the beginning 
of their career students may not know in which company and country they 
will be working and operating. In this respect the experiences that they can 
obtain during intensive weeks is quite essential for their future work. Stu-
dents also emphasized that the orientation with the culture of another coun-
try was an important result of their participation in the intensive weeks. This 
took place not only when attending lectures in university auditoriums, but 
also during communication with foreign students, teachers and people dur-
ing the students’ stay in a foreign country. Understanding different cultures 
helps a person to be more tolerant, and that’s why this can be considered as a 
very important result of such activities. However, the most relevant result 
seemed to be that the students from both countries appreciated the oppor-
tunity to participate in the intensive weeks. 
 
When moving on the teachers’ point of view, there were several positive re-
sults of participating in these weeks. The intensive weeks helped in getting to 
know the education system of the other country and in having the 
opportunity to exchange knowledge with foreign teachers. This knowledge 
can be transferred to the university where a teacher is working. This is very 
important from the viewpoint of globalization and internationalization. 
Nowadays we are living in information society and knowledge influences the 
economic, social and cultural well-being of a society. A very important result 
for the teachers was the opportunity to work in multicultural groups. This 
requires quite good professional and communicative skills. Working in such 
groups helps to increase the quality of teaching, because in such cases teach-
ers need to respond to needs that are different from those that are necessary 
at their own universities. One more result for the teachers was gaining the 
understanding of how short-term exchange programmes could be organized 
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and what improvements could be made. For example, in the beginning the 
programmes for the intensive weeks were arranged by teachers. But, for the 
last intensive week it was decided that students should organize the meetings 
with the companies by themselves. After finishing the programme the stu-
dents reported that this style of intensive week organization suited their 
needs. 
 
There are positive results for all the universities that are participating in the 
cooperation in organizing intensive weeks. Intensive weeks are the first step 
in the internationalization of higher education institutions. Very often the 
internationalization of higher education is understood only as a mobility of 
teachers and students. Of course, the definition for the internationalization of 
higher education should not be so narrow, but in any case academic mobility 
plays a great role in the internationalization of higher education institutions. 
Intensive weeks help to establish working networks with foreign partners 
and to continue the strengthening of internationalization by carrying out joint 
educational project and research projects, by establishing joint courses or di-
plomas and by creating double degree programmes. 
 
Challenges for the internationalization of higher education 
institutions 
 
Based on the experiences in organizing intensive weeks certain challenges in 
the internationalization of higher education can be introduced. All these chal-
lenges can be divided into two groups: individual or institutional (Green 
2002.) The individual challenges in the internationalization of higher educa-
tion institutions are connected with the personalities of teachers and staff. The 
most important challenges of this group can be listed as follows: 
• Lack of international experience of teachers and staff. This leads to dif-
ficulties in implementing international programmes at universities, be-
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cause sometimes teachers and staff are not ready to make efforts to 
update their skills and experience to meet the requirements of interna-
tional activities. 
• Negative attitudes of teachers and staff against international activities. 
Individual attitude to internationalization often correlates with per-
sonal experiences in communicating with people from other cultures. 
Teachers and staff may doubt the importance of global competencies 
in higher education compared to the importance of the competencies 
of their own field. 
• Absence of stimulus for internationalization from point of view of in-
dividuals. Without any stimulus, for example either financial or pro-
motional, many teachers feel that their efforts in international activities 
are not appreciated. 
• Lack of personal knowledge and expertise. The willingness of an acad-
emician to participate in internationalization activities depends on his 
personal capacities and experience with other cultures and languages. 
Lack of this will likely lead to opposition, unwillingness to participate 
in international activities. 
 
There are some institutional challenges or barriers for internationalization of 
high education that should be mentioned. The most important challenges are: 
• Lack of financial resources. Finding sufficient funding to cover the 
costs of internationalization is one of the main challenges for the insti-
tutions, especially when providing the physical infrastructure, pro-
gram development, traveling and accommodation. Also for students 
the lack of financial support either from the government or the private 
sector is one of the main barriers against studying abroad.  
• Insufficient supply of qualified personnel. This is connected with the 
provision of international standard programs and curricula and pro-
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motion. Without qualified and competent personnel in the related aca-
demic fields the intended program could not be developed.  
• Educational structure. Each country has its own educational structure 
starting from pre-school through primary, secondary, pre-university 
and higher education. It is necessary to understand the educational 
structure in the country of the possible partner university before start-
ing to plan international activities together. 
All these challenges of internationalization of higher education institutions 
should be taken into account when implementing the strategies of interna-
tionalization. Their negative influence can be smaller, if the institutions will 
try to minimize the risks of insufficient internationalization for instance 
trough the following activities:   
• Investments in the infrastructure of internationalization  
• Support for teachers who are willing to participate in such activities. 
Such support may take different forms from arranging special groups 
for studying a foreign language to proving financial support for those 
actively participating in internationalization. 
• Organization of academic tourism. The teachers’ and staff’s experienc-
es of the education systems of other countries can be used in the future 
development of activities. 
 
Conclusions  
 
The intensive weeks greatly influence the development of international activi-
ties of universities that organize such activities. There are several impacts in-
tensive weeks have on the internationalization of Russian and Finnish higher 
education institutions: 
 
1. Intensive weeks are expected to produce new forms of cooperation be-
tween partners. For example, some new projects financed by different 
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sources were organized by MAMK, FTU and PPU after first cooperat-
ing in the form of intensive weeks. 
2. The quality of education in the partner universities intensive weeks is 
improved. This occurs, because teachers involved in such programmes 
need to improve their professional, communicative and language 
skills. 
3. Students can see in practice the pluses and minuses learning abroad. 
As a result of such weeks and short periods of staying abroad students 
understand that it may be useful for them to study abroad  to receive a 
good job in the future. 
 
Intensive weeks are only a small part of the process of internationalization in 
higher education institutions. But small cooperation results in good partner-
ship relations and networks and in this respect the role of intensive study 
weeks is very important. 
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WOPE - DEVELOPING ENTREPRENEURSHIP IN WOOD 
PROCUREMENT 
 
Kirsi Itkonen & Yury Zementzky  
 
Background and partners of the project  
 
The programme called South-East Finland - Russia ENPI CBC 2007−2013 aims 
to promote cross border cooperation across the Finnish-Russian border be-
tween South Savo, St. Petersburg and the Leningrad region. The economic 
development is the key objective of the programme due to the enormous po-
tential for economic development and cooperation in the programme area. 
One of the main priorities is to increase the activity of small and medium 
sized enterprises (SMEs). This will be done by promoting innovations and 
business activity in the key sectors and extending their influence over the 
border. Another objective is to improve the opportunities of the SMEs to ad-
vance their competitiveness through networking, corporate cooperation, pro-
duction development, and technological expertise. The programme is also 
funding the projects implemented by the partnerships of educational institu-
tions operating in the programme area and in their areas of expertise. (Bro-
chure of funded projects 2013.) 
 
The programme of South-East Finland - Russia ENPI CBC 2007−2013 also in-
volves a project called Wood procurement entrepreneurship (WOPE) that 
develops entrepreneurship in wood procurement in North-West Russia 
through coaching and training. The project started in the beginning of De-
cember 2012 with the duration of 24 months. The partners of the project are 
educational institutions operating in South-Savo, Finland, and St. Petersburg 
and the Leningrad region, Russia. The partners are Mikkeli University of Ap-
plied Sciences (MAMK), Aalto University of Business, Small Business Center 
(Aalto Biz SBC), South Savo Education (ESEDU), St. Petersburg State Forest 
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Technical University under S. M. Kirov (FTU) and the Autonomous Public 
Institution of Secondary Vocational Education of Leningrad Oblast 
(VYBORG).  
 
Cooperation and joint implementation of the project between these partners 
is natural. All the partners are educational organizations, and entrepreneur-
ship and forestry and their promotion play an important strategic role in 
these organizations. This article presents the WOPE project as a tool to devel-
op entrepreneurship in the field of wood procurement in the Leningrad re-
gion and South Savo. The program is funded by the European Union, the 
Russian Federation and the Republic of Finland. 
 
Aims and objectives of the project 
 
The aims and objectives of the project are classified into two different levels, 
the overall and the specific. The overall objective of the project is to develop 
entrepreneurship in the wood procurement in North-West Russia. The specif-
ic objectives of the project are a) to improve, increase and to strengthen the 
know-how in wood harvesting, transportation, entrepreneurship and busi-
ness operations among the Finnish and Russian enterprises operating in the 
Leningrad region, b) to increase the competences of the vocational forestry 
schools and logging companies in wood harvesting, entrepreneurship and 
business operations in the Leningrad region, c) to improve and increase the 
skills and the motivation of the Finnish wood procurement enterprises to 
work in the Russian business environment and d) to strengthen and improve 
the risk management and business security of the Finnish companies working 
in wood procurement in North-West Russia. 
 
The objectives of the project are in line with the objectives and priorities of the 
South-East Finland - Russia ENPI CBC 2007−2013 programme. The objectives 
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of the project are also in line with the Regional Development Program of 
South Savo whose objectives and measures for the regional development 
mentioned include entrepreneurship, production, and working and labor pol-
icies. The program involves principles and measures that deepen and 
strengthen the cooperation between South Savo and St. Petersburg and the 
Leningrad region. They relate to the strengthening of educational networks, 
research and innovation activities, and promotion of business cooperation 
and its comprehensiveness. Reaching these objectives is supported by helping 
businesses to enter the Russian market. (Etelä-Savon maakuntaliitto 2010.) 
 
Within the objectives mentioned in the development programs of St. Peters-
burg and Leningrad region, the following are partly in line with the objec-
tives of the WOPE project: improving the preconditions for entrepreneurship; 
developing international relations, training staff; creating a positive climate 
for entrepreneurship: ensuring the safety of business, improving opportuni-
ties to reach higher standard of living: developing labor market and continu-
ing education. Recently, the investments made by the Russian and interna-
tional forest companies in North-West Russia have been increasing signifi-
cantly. It will mean greater amounts of timber needed in forest industry, 
which will set demands on wood procurement activities accordingly. (Kar-
vinen et al. 2011, 138.) 
 
In addition, there are more than 100 harvesting companies operating in the 
Leningrad region and annually more than 200 agreements are made for rent-
ing a harvesting area. In the year 2012 about 5 million cubic meters of about 7 
million harvested cubic meters were processed into the products of forest in-
dustry in the Leningrad region. The development of entrepreneurship and 
wood procurement is an important tool to improve the finances of the har-
vesting companies and to help them to adjust themselves to the current de-
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mands in the planning of harvesting, investment planning and environmental 
aspects, for example. 
 
The study titled Wood Harvesting and Logistics in Russia (Goltsev et al. 2011) 
provided know-how of the possibilities for further development of technolo-
gy for harvesting industrial and energy wood, transportation and logistics. 
Finnish as well as Russian companies and organizations can benefit from the 
results when developing business operations in Russia or when adapting for-
est technology to the Russian conditions. The studies also show the lack of 
skills, experience and motivation among the forest machine operators in Rus-
sia (Gerasimov et al 2012). Through training programs it will be easier for the 
entrepreneurs, managers, superiors and forest machine operators to apply the 
new know-how and research results. In addition, an effective way of transfer-
ring the know-how and helping in the adaptation of the latest wood harvest-
ing technologies is the training of teachers, especially in vocational schools. 
 
It seems, however, that the full potential of the investments is challenged by 
the shortage of companies in the fields of wood harvesting. In addition, the 
operating companies lack knowledge of strategic, tactical and operational 
planning in the changing operating environment. Moreover, the entrepre-
neurial and working skills of the local actors are not at an adequate level. The 
knowledge, skills and competences need to be improved in order to ensure 
effective and high-quality wood procurement and improved profitability of 
the companies.’ 
 
On the other hand, there is a structural change going on within the field of 
wood procurement in Finland. There are several companies interested in en-
larging their businesses and looking for opportunities for growth, and as a 
result, improved profitability. One way of doing this is extending the opera-
tional area and going international, especially to Russia. According to statis-
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tics a considerable number of Finnish companies were harvesting in Russia in 
the beginning of 2000. However, the export of the forest machines decreased 
gradually, so that in 2009 it stopped almost completely (Jutila et al 2010). One 
of the main reasons behind the development was the increase in the customs 
duties for the Russian round wood. The situation is now changing as together 
with the membership of WTO Russia has declared to decrease the customs 
duties for round wood. 
 
As a result, harvesting in Russia might be considered by many Finnish com-
panies of wood procurement, again. Yet, the experiences of the Finnish com-
panies of wood harvesting and transportation in North-West Russia have 
been variable, and too often Finnish operations have faced severe difficulties 
causing withdrawals from the area. One of the main reasons has been poor 
knowledge of the Russian business environment among the Finnish compa-
nies which have been too often inadequately prepared to work in wood pro-
curement in Russia. 
 
Activities of the project  
 
The project activities are the tools to reach the overall and the specific objec-
tives of the project. The WOPE project is implemented through ten activities 
that are (1) managing the project, (2) planning the training programs, (3) im-
plementing the training programs, (4) arranging a training course in  North-
West Russia, (5) establishing the environment and the contents of an online 
service, (6) designing a model for the management of risks and the improve-
ment of safety, (7) publishing a manual for wood procurement and study 
manuals for harvesting techniques and machinery, (8) establishing a training 
network in wood procurement and entrepreneurship, (9) distributing the pro-
ject results and (10) exploiting the results. The activities can be grouped into 
three work packages.  
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The first work package called Management, distribution of the project results and 
exploitation includes activities supporting all the others. The activity of manag-
ing the project consists of project coordination, communication within the pro-
ject partners, financial management, reporting and risk management. The 
project management has to follow the principles and management guidelines 
set by the funding organization and the programme.  
 
The activities of distributing the project results use the communicational chan-
nels and networks of the partners to reach the target groups of the project. 
Information is distributed through the internet as well as live presentations in 
different events. The promotional materials, brochures and leaflets will be 
translated into the English and Russian languages and have to be distributed 
both through the internet and in a printed form. The website of the project is 
an important and effective tool for distributing information. The website in-
forms all the partners as well as the target groups and other stakeholders 
about the activities and outcomes of the project.  
 
The activity of Establishing the network of the partners will strengthen during 
the project and the network will continue the cooperation after the project has 
ended. The network will work as a tool for exploiting the outcomes of the 
project and for strengthening the sustainability. The partners will productize 
a training program in the field of entrepreneurship and it can be arranged 
together or separately after the project has ended. Also the target groups and 
the stakeholders will participate in the network.  
 
The aim of the activity of exploiting the project is to make use of the results and 
outcomes of the project both during the project’s life-cycle and after it. The 
outcomes of the project can be utilized in the future training and courses of-
fered by the partners and their network.  
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The second work package titled Training programs includes the main activities 
of the project. It includes the activities of planning and implementing the training 
programs and planning and implementing the training course on North-West Rus-
sia. All the partners are responsible for arranging the training. The target 
groups, the program and place for the training as well as the partners respon-
sible for the implementation are presented in Table 1.  
 
TABLE 1. The target groups, the program and the partners responsible 
for the training 
 
Target group Program and place Responsible 
Wood harvesting companies in 
the Leningrad Region, owners 
and personnel 
Three 3-day mod-
ules: the 1st and 3rd 
in Podporoze, Rus-
sia, the 2nd in Mik-
keli, Finland 
MAMK, 
FTU 
Teachers of vocational forestry 
education, workers and superi-
ors of logging companies  in the 
Leningrad Region 
Two 5-day modules 
in Mikkeli, Finland 
ESEDU, 
VYBORG 
Entrepreneurs operating in 
wood procurement in Finland 
interested in starting up a busi-
ness in Russia 
Three 2-day mod-
ules in Mikkeli 
3-day training 
course in North-
West Russia 
Aalto Biz 
SBC 
 
The training programs are arranged both in Finland and Russia. The devel-
opment of the training programs for the different target groups will be car-
ried out in cooperation, even though each of the partners will have its own 
field of responsibility. For example, a three-day training course for the Finn-
ish wood harvesting companies will be arranged in the Leningrad region.  
The third work package can be called Aids, tools and materials. It includes the 
activities of establishing the environment and the contents of an online service, de-
signing a model for the management of risks and the improvement of safety and pub-
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lishing a manual for wood procurement and study materials for harvesting tech-
niques and machinery.  
 
In establishing the online service a website environment will be designed and 
implemented. The website will provide open access for the Finnish and Rus-
sian companies. 
 
The activity of designing the model for management of risks and improvement of 
safety, aims at developing a model to help in the acute needs of the Finnish 
wood harvesting and transportation companies operating in Russia in terms 
of risk management and security. The model will be available through the 
online service.  
 
The activity of publishing a wood procurement manual, produces a manual for 
harvesting companies.  The manual will deal with the Russian operating en-
vironment.  Former research results of wood harvesting, logging and trans-
portation in Russia are partly utilized in the manual. The manual will be dis-
tributed to the participants of the training and it will also be available on the 
project website. 
 
Outcomes of the project  
 
The main outcomes of the project include the implemented training programs 
for the target groups, the provided aids, tools and materials for the wood 
procurement in Russia and the network of continuous training in the wood 
procurement in the Leningrad region and South Savo. The training programs 
will respond to the needs of the Finnish and Russian wood harvesting and 
transportation enterprises operating in the Leningrad region, the teachers or 
trainers of wood procurement in the vocational education in the Leningrad 
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region and in the Finnish wood procurement enterprises interested in starting 
a business in North-West Russia. 
 
The aids, tools and materials provided by the project will include an online 
service of entrepreneurship and business management for the enterprises of 
forest procurement in the Finnish and Russian languages, a model for the 
management of risks and the improvement of business for the enterprises 
operating in wood procurement and a manual for wood procurement in the 
Russian language. The project website will serve the partners, the target 
groups and the beneficiaries of the project as well as the other bodies work-
ing, researching or acting in the field of wood procurement and entrepre-
neurship in North-West Russia, the Leningrad region and South Savo. 
 
The network of the partners will distribute and exploit the project results and 
guarantee the sustainability of the activities after the project has ended. The 
network will have the competence to arrange training in wood procurement 
at entrepreneurial, managerial and educational levels. Also training in entre-
preneurship and business management as well as training for workers, in this 
case superiors and forest machine operators, is provided. The more detailed 
information about the outcomes of the project is presented in Table 2. Also 
the contents of the outcome are presented in cases where it is possible and 
reasonable. 
 
 
 
 
 
 
 
64 
TABLE 2. Outcomes and contents of the WOPE project 
 
Outcomes Contents 
Three 3-day training modules 
for wood harvesting compa-
nies in the Leningrad region 
Forest harvesting planning and meth-
ods 
Risk management in wood harvesting 
Forest road construction, timber trade 
and transportation 
Investment planning in harvesting 
companies, Leadership 
Environmental responsibilities 
Two 5-day training modules 
for teachers of vocational 
schools and mid-managers and 
workers of logging companies 
Logging techniques 
Maintenance of machines 
Environmental issues in wood harvest-
ing 
Three 2-day training modules 
for the Finnish wood pro-
curement entrepreneurs inter-
ested in starting up a business 
in Russia. 
Operational environment in Russia: 
management and business culture  
Planning and establishing businesses 
in Russia Business economics, financ-
ing and taxation  
Contracts and customs clearance 
Risks and insurances 
Harvesting, transportation and forest 
improvement in Russia 
Training course of 3 days in 
North-West Russia for the 
Finnish wood procurement en-
trepreneurs interested in start-
ing up a business in Russia. 
Harvesting of energy wood and indus-
trial wood, Transportation of wood 
Forest road construction in North-
West Russia 
Online service on the internet Entrepreneurship 
Business management and operational 
efficiency  
Profitability of wood harvesting and 
transportation 
Model for the management of 
risks and the improvement of 
safety 
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Manual for wood procurement  Wood procurement planning, 
Timber procurement processes 
Wood procurement operations and the 
timber species 
Measurement and the planning of har-
vesting 
Logging and the organization of har-
vesting 
Study material  
Training network  
Project web page, leaflets, bro-
chures 
 
 
Conclusions and future  
 
The objectives of the WOPE project will be obtained through the activities 
and the outcomes of the project. The increased competences in entrepreneur-
ship, business operations and wood procurement will help in running the 
businesses in new the business environment, managing the enterprises, oper-
ating the machines on the forest sites and training the students in vocational 
education. More profitable enterprises can increase their business operations, 
which can also result in the increase of employment possibilities at the local 
and regional level. The outcomes of the project will help the wood procure-
ment enterprises in their daily operations.  
 
The project has defined its target groups. They will participate in the training 
and be the direct beneficiaries of the project’s activities and outcomes. In ad-
dition, there are more extensive effects, even though their impact cannot be 
measured at once, when the project has ended. The final beneficiaries of the 
project could also be the staff and the students of the vocational forestry 
schools, local and regional economies in South Savo and the Leningrad Re-
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gion, the professionals in the field of wood procurement and even the local 
and regional forest fire protection.  
 
It is an important matter to also think about the future while implementing a 
project. What will happen afterwards? What is the sustainability of the pro-
ject? How will the outcomes be utilized? In this project a lot of emphasis and 
expectations will be put on strengthening and developing the training net-
work. It is expected that the network will operate in South-East Finland and 
North-West Russia offering joint training courses. The training programs and 
modules used during the project can be extended and offered to the various 
target groups and areas. The network will enable the partners to offer e.g. 
joint training for the different levels of the customer organizations and the 
training for them will be planned with the emphasis on customer orientation. 
Valuable information will be received from the participants’ feedback on the 
implemented training programs and modules. This feedback will be used in 
the planning of new training courses.  
 
Defining the needs of the target groups, planning the projects and finding 
suitable co-funding organizations will be challenges for all the educational 
organizations, when the new programme period will start. The lessons learnt 
from the previous planning processes are that all the partners must take re-
sponsibility and project planning has to be carried out in close cooperation 
and it should base on the principle of shared know-how. Every partner has to 
have its own area of responsibility. Mutual project planning experience is es-
sential.  During the planning process the partners have to meet face-to-face 
and the responsibilities, roles and activities between the partners have to be 
distributed. 
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IMPLEMENTING ENTREPRENEURIAL MARKETING IN SMES  
 
Heli Aaltonen 
 
Introduction  
 
Entrepreneurship and marketing are significant determinants underlying the 
success, growth and profitability of small and middle sized enterprises (Hills 
& Hultman 2011, 9). This implies that an innovative product or state-of-the-
art technology does not guarantee the profitability of the business, but the 
operations need to be finalized with successful marketing. Previous studies 
propose that marketing orientation and entrepreneurial orientation are inter-
twined and strongly complement each other (Hills & Hultman 2011, 10; Miles 
& Arnold 1991; Morrish et al. 2010). The connective key areas are focus on 
change and opportunities and innovative approach to management (Collin-
son & Shaw 2011, 761). 
 
Mainstream marketing theories, however, emphasize a viewpoint of large 
companies and global brands. This conventional view stresses long lasting 
and careful planning processes, extensive market research and allocated re-
sources. Furthermore, the business environment is assumed to be relatively 
consistent and predictable. (Collinson & Shaw 2011.)  
 
Nevertheless, many successful entrepreneurs seem to ignore the models of 
traditional marketing literature (Chaston 2000, 8; Hultman & Hills 2011). 
They may not conduct broad market analyses, but they are daringly driven 
by their vision to create value for customers and to capture value for their 
enterprise. They rely on their own intuition and exploit their personal net-
works effectively. They constantly launch new ideas and innovations and, if 
proved necessary, also withdraw quickly. By preferring flat hierarchies they 
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carry out fast and informal decision making. (Fillis 2010; Morris et al. 2002; 
Morrish 2011.) 
 
SMEs seldom possess resources to execute large and systematic marketing 
programmes, and consequently, entrepreneurial marketing is their natural 
course of action. Research of entrepreneurial marketing has emerged during 
last decades, but the practice of entrepreneurial marketing in SMEs still de-
serves more attention.  
 
This paper aims at improving understanding of how entrepreneurs of SME’s 
execute entrepreneurial marketing in practice. The main research question is 
“How entrepreneurial marketing comes up in marketing management of 
SME’s?” The empirical material consists of personal interviews of managing 
directors of small and medium sized companies.  
 
What is entrepreneurial marketing? 
 
The roots of entrepreneurial marketing research can be traced to the begin-
ning of 1980’s and it has gradually gained recognition in mainstream market-
ing literature. On the one hand research has focused on marketing behaviour 
of small enterprises and on the other hand to the entrepreneurs’ marketing 
behavior and actions regardless of the size of the enterprise. (Hultman & Hills 
2011, 120). Entrepreneurial marketing is applicable both in large and small 
firms, however, it is often more visible in SMEs and requires a very entrepre-
neurial management (Collinson & Shaw 2001, 762). In small enterprises the 
marketing competence of the owner is crucial (Stokes 2000).  
 
There are different definitions of entrepreneurial marketing. Kotler and Arm-
strong (2010, 559) represent a traditional view, since they see entrepreneurial 
marketing as a marketing strategy of an early phase of an enterprise. This 
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implies, that it is a stage of marketing evolution in a company and according-
ly, it is assumed that when the company develops, its marketing strategy will 
develop to more sophisticated direction. Morrish et al. (2010, 304) however, 
propose that entrepreneurial marketing can be very effective throughout all 
stages of a firm’s lifecycle. Bjerke and Hultman (2002, 186-187) in turn, pro-
pose four key pillars of entrepreneurial marketing which are entrepreneur-
ship, resources, processes and actors. Entrepreneurship enables the recogni-
tion and implementation of opportunities to create customer value through 
marketing actions. Resources are needed to create and co-create customer 
value in different processes. Resources can be owned or acquired in co-
operation with partners in the value constellation. Actors are the entrepre-
neur with his/her firm and network. Actors run the processes in the value 
constellation network and co-create value with customers.  
 
Hills and Hultman (2011, 10) offer a comprehensive definition of entrepre-
neurial marketing. They emphasize spirit, innovativeness and identification 
and exploitation of opportunities: “It is a spirit, an orientation as well as a process 
of passionately pursuing opportunities and launching and growing ventures that 
create perceived customer value through relationships by employing innovativeness, 
creativity, selling, market immersion, networking and flexibility.” Research has 
also identified other features typical of entrepreneurial marketing, such as 
ability to foresee and act proactively, customer intensity, ability to accept and 
manage risks, to create value and allocate limited resources efficiently (Morris 
et al. 2002). The essential features of entrepreneurial marketing are discussed 
more detailed in the next chapters.  
 
Identification and agile exploitation of opportunities 
 
Identifying market opportunities and agility in exploiting them is the core of 
entrepreneurial marketing. Apart from being experienced in business, this 
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requires intuition and flexibility in the manager’s decision making process. 
Chaston (2000, 9) suggests to challenge the conventional models of action and 
proposes simplification of marketing decision making. Market analysis, for 
example, should not be so extensive that the volume of the generated data 
complicates decision making. Furthermore, experience based knowledge 
should be the basis of decision making and in addition, in the cases where 
rational analysis does not seem to result in a reasonable solution, the man-
agement should also rely on their intuition.  
 
The premise of entrepreneurial marketing is taking the situation as given: the 
starting point is to utilize person’s own values, aspirations, knowledge, per-
sonality, past experience, skills and network (Dew et al. 2008; Read et al. 2009; 
Hills & Hultman 2011, 11; Morrish 2011), unlike traditional marketing 
thought, which takes a particular goal as a starting point and chooses among 
different means to achieve the goal. Entrepreneurial marketers exploit net-
works both consciously and subconsciously in various ways (Gilmore 2011, 
141-142). They may sound out business ideas and gather information as a part 
of informal business conversations. They also utilize established contacts in 
different phases of their enterprise’s lifecycle.   
 
Innovativeness and ability to foresee and act proactively  
 
Creating new markets is seen as a mode of operation typical to entrepreneur-
ial marketing (Dew et al. 2008). Marion (2007, 102-104) criticises companies 
being too strongly directed by the needs of their current customers. He states 
that entrepreneurial marketing rather creates novel products and in conse-
quence, entirely new markets. Current customers may know their needs, but 
“they define those needs in terms of existing products, processes and prices” (Marion 
2007, 103). Entrepreneurial marketing, hence, proactively pursues to innovate 
new products and services to new markets. Constrained resources, however, 
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force the entrepreneur to use unsophisticated tactics to achieve creative and 
innovative solutions, which may require risk-taking. Stokes (2000) has identi-
fied especially incremental innovations as a part of entrepreneurial marketing 
in small enterprises. Need of development is often prompted by either com-
petitive pressure or existing new product idea than researched customer 
needs (Stokes 2000, 50).  
 
Customer intensity and value creation  
 
According to the critical view the starting point of entrepreneurial marketing 
is not a customer, but an enterprise itself and its limited resources and means 
(Badot et al. 2007, 92). Traditional marketing view stresses customer-centric 
approach and relationships focusing on customer service, creation of value 
for the customer and capturing value from the customer (Kotler & Armstrong 
2010, 27). Nevertheless, for instance Morris et al. (2002), Morrish (2011, 112) 
and Sullivan Mort et al. (2012) propose that entrepreneurial marketing has 
dual focus being both customer-centric and entrepreneur-centric. This implies 
an innovative spirit combined with sensitive approach to markets and thus, 
merger of both market-driven and market-driving approaches (Jaworski et al. 
2000). Entrepreneurs’ informal networks and personal relationships are es-
sential means to scan markets and gather customer data. Entrepreneurial 
marketing communication also highlights creativity, relationships, word-of-
mouth, selling and networks (Hills & Hultman 2011; Stokes 2000, 52).  
 
Adapting standard marketing strategies and tactics  
 
Entrepreneurs often adapt traditional marketing frameworks to their own 
marketing situations (Gilmore 2011). This means that the core functions and 
processes of marketing, such as products and services, pricing, supply chains 
and distribution channels and promotion, remain but are adapted to entre-
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preneurial marketing mode. Consequently, competitive advantage and the 
way of segmentation, targeting and positioning are shaped. (Morrish et al. 
2010, 304). To gain competitive advantage an enterprise needs to be both dif-
ferent than competitors and operate more cost-effectively.  
 
In contrast to conventional marketing view, identifying and segmenting tar-
get customer markets may occur through a bottom-up process. In the bottom-
up process the entrepreneur begins to serve the needs of a few customers and 
then expands the customer base gradually according to resources and experi-
ence. Expanding may be facilitated more by word-of-mouth than by formal 
marketing communication. (Stokes 2000, 51.) Segmentation may be based on 
the entrepreneurs’ own knowledge and competence aiming to understand 
hidden or unknown customer needs and to create new markets. Interestingly, 
there may be only little direct competition in the new markets. (Morrish et al. 
2010, 312.) 
 
Innovative approach can also be applied to tactical marketing tools. Product 
offering can be developed by co-creation with customers; pricing can be 
based on the value gained by customers; distribution channels can be untypi-
cal of the industry; and finally, promotion can utilize viral marketing tools 
and word-of-mouth. (Morrish et al. 2010, 312.) 
 
How entrepreneurial marketing is implemented in SMEs 
 
This chapter discusses how entrepreneurial marketing comes up in practice 
in small and medium sized enterprises. Empirical material consists of per-
sonal interviews of managing directors from five enterprises. All interviewed 
managers were entrepreneurs representing SMEs from various industries: 
construction, food industry, manufacturing of wood, metal and plastic indus-
try and wellbeing services (companies A-E). All five enterprises were estab-
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lished at least 20 years ago and the number of employees ranged from 15 to 
130. The interviews were semi-structured and the entrepreneurs were in-
formed in advance about the predetermined themes (McCracken 1988). The 
interviews ranged from 76 to 93 minutes. Conversations were taped and tran-
scribed literally resulting in 74 single-spaced pages of text.  
 
The analysis phase aimed at identifying features typical of entrepreneurial 
marketing (see for example Morris et al. 2002) from the empirical material. 
The aim was to investigate events, episodes, occasions or courses of action 
which could be interpreted as representing entrepreneurial marketing. First, 
all texts were read through to get a general view of the entire material. After 
that the interviews were read one by one, and the texts were categorized by 
using features typical to entrepreneurial marketing as categories (Morris et al. 
2002). Finally, the categorized material was interpreted related first to the 
separate interview and second, the entire empirical material (Tuomi & Sa-
rajärvi 2011, 113-117).  
 
Entrepreneurial marketing activities were identified in all interviews. None of 
the enterprises, however, did not seem to represent an “all-out entrepreneuri-
al marketer”. Next, the results are discussed according to identified features. 
First, innovativeness, identification and agile exploitation of market opportunities 
and networking were highlighted as entrepreneurial marketing characteristics. 
Almost all interviewed entrepreneurs actively sought ideas from abroad how 
to develop new products, services and business in general. They were in-
volved in various domestic and foreign networks and valued the vantage 
point offered by the networks. In the construction business (company A) in-
novativeness was also realized in the high level of investment in R&D.  
 
The entrepreneurs seemed to rely on their intuition. New products were 
quickly developed into test production and distributed to test markets. As an 
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example, in 1980 the entrepreneur of the food industry company (B) was 
abroad and heard about organic food products. He discussed the topic with 
local farmers, who started to produce organic grain to meet the enterprise’s 
needs. Although new organic food products gained more publicity than mar-
ket share, they were also innovative means of promotion. Later on, the entre-
preneur continued with the product development and the company special-
ized in niche market of special diet food. At first, the development of prod-
ucts was made in co-operation with a small customer group, but today the 
company operates in global markets.  
 
Another example relates to exploitation of market opportunities. The entre-
preneur of the wood manufacturing company (C) actively contacts building 
contractors, who have won competitive biddings, to offer them subcontract-
ing services. The assembling and planning personnel of the company are also 
trained to do additional sales while visiting customers.  
 
Second, customer intensity and value creation came up in the empirical material. 
The entrepreneurs acted in the customer interface themselves and wanted to 
know their key customers. Basic principle of the entrepreneur of company C 
was to keep customers close enough by using as personal means as possible. 
Company D produced wellbeing consumer services and created a new mar-
ket in competitive consumer markets. They did not conduct customer sur-
veys, but relied on their customer insight to understand unmet consumer 
needs. Later the company launched a totally new pricing model of services in 
the market area. In the company E products are developed in co-operation 
with customers and thus, value is co-created with customers. In order to 
build trust in customer relationships, pricing and margins may be “opened 
up” for the customer in a bid for a contract.  
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Third, also the ability to accept and manage risks seemed to stand out more or 
less. Risk-taking turns up especially in the descriptions of recognizing and 
exploiting market opportunities. Both entrepreneurs in company A and B 
were willing to increase capacity in consequence of successful sales: “every-
thing sold can be produced”. Furthermore, as mentioned above the company of 
wellbeing consumer services followed global trends of the industry and 
sought growth by continuous investments and service improvement.  
 
Finally, according to the empirical material the entrepreneurs seemed to have 
an “easy-going” attitude towards markets and business environment. For 
example, the entrepreneur of company B saw the business environment as 
constantly generating new opportunities for business regardless of high com-
petition. Importantly, the view emphasized both customer-centric and entre-
preneur-centric focus, as well as market –driven and market-driving ap-
proaches.  
 
Conclusions 
 
In this paper entrepreneurial marketing and its implementation in SMEs were 
examined. In the interviews various activities typical of entrepreneurial mar-
keting came up. The entrepreneurs utilized their networks in many ways. 
They identified market opportunities and exploited the opportunities, also 
relying on their intuition and taking into account risks. On the one hand they 
invested in innovativeness, on the other hand they co-created incremental 
innovations, and thus value with their customers.  
 
All five entrepreneurs had long experience of business and entrepreneurship. 
In these SMEs entrepreneurial marketing seems to be natural – and probably 
also profitable – way of marketing. All interviewed companies operated in 
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highly competitive markets, but competition was seen as an ordinary part of 
business environment enhancing development.  
 
The key limitations of this study are a small sample and that the data was 
originally gathered for other research purposes. The aim, however, is not to 
generalize the results, but rather to understand entrepreneurial marketing in 
practice. The original aim of the interviews was to gather empirical material 
related to SMEs’ sales function, customer relationships and entrepreneurship. 
Hence, it is reasonable to use the interviews as empirical material to examine 
entrepreneurial marketing as well.  
 
In conclusion, it seems that entrepreneurial marketing can challenge the con-
ventional marketing models in marketing practice of SMEs’, but it does not 
aim at being a panacea for small business success. It offers an alternative view 
to marketing activities and creates value while applied in mainstream mar-
keting.  
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LESSONS LEARNED THROUGH JOINT PROJECT PLANNING 
 
Marja-Liisa Kakkonen, Kirsi Itkonen, Svetlana Tereschenko & Tatiana Tereshkina  
 
Introduction  
 
This article addresses the learning of Finnish-Russian team members who 
have written and submitted Tempus applications in 2010, 2011 and 2012. The 
team consisted of more members, but the four authors of this article were the 
key persons and took the most active roles and were involved in all three 
years. Each year the project planning process included one workshop meet-
ing in Mikkeli, one workshop meeting in St.Petersburg. In addition, there 
were several virtual meetings as well as a lot of e-mail communication be-
tween the members. During the years the persons got more familiar with each 
other and their way of working. A lot of knowledge and skills as well as cul-
tural understanding were gained during the processes.  
 
In general, project planning is a process comprising different phases from an 
initiative and brainstorming to the completion and submission of the applica-
tion. In practice, the phases are not so straight forward, but quite iterative and 
related to each other. Further, in a Finnish-Russian co-operation, in this case 
project planning, there are also cultural differences involved (e.g. Hofstede 
2001) and the differences appear e.g. in communication between the team 
members. Nevertheless, this article does not focus on the influence of the cul-
tural differences as such, but the learning outcomes of the team members. We 
have noticed that the collaboration is co-operation between the individuals 
and what counts eventually is how well you get along with each other. Based 
on our good and positive experiences, this article analyses and describes our 
learning experiences during the project planning processes. The article con-
sists of four main sections starting with an introduction of different kinds of 
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learning. Next, our learning outcomes are introduced and finally a summary 
of the results and conclusions are presented.  
 
Different kinds of learning  
 
Mulligan (1997, 46 - 47) argues that seven internal actions are required to 
learn effectively from experiences: reasoning, feeling, sensing, intuiting, re-
membering, imagining, and willing. They can be regarded as a dynamic 
model in which they are interrelated. Reasoning requires a rational, objective 
framework whereas feeling requires a subjective, emotion-based response. 
Further, sensing gathers information by way of the overt and empirical, and 
intuiting, in turn, by the way of the undercurrent and the covert. Imagining 
and remembering are dependent on sensing, intuiting, reasoning and feeling 
in order to function effectively. Finally, willing is necessary to organize the 
functioning of the other six others towards specific learning tasks. Béchard 
and Grégoire (2005, 115 – 116), in turn, emphasize that teaching makes entre-
preneurial learning possible – teachers are coaches who assist students in de-
veloping their conceptual understanding, but learning occurs in the complex 
in real-life situations in particular contexts.   
 
Learning can be divided into formal, informal and incidental learning. Formal 
learning is often theoretical and it develops thinking whereas informal learn-
ing is learning by doing, learning in action. Incidental learning, in turn, does 
not have clear objectives. It is one form of informal learning and it happens in 
different ways as a by-product of actions, for example through learning from 
mistakes, through learning from assumptions and beliefs. (Watkins & Mar-
sick 1992).  When a person reflects theoretical concepts with his or her own 
experiences, he or she will be aware of what he or she has learnt. Figure 1 
shows the relation between action and reflection (Marsick & Watkins 1990).  
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Action 
 Incidental learning  
  Informal learning  
   Formal learning  
 
 
     Reflection  
FIGURE 1. The relation between action and reflection in learning   
 
Also, David Kolb's model of learning is well-known and used often in the 
research of experimental learning. This model is a circle and it consists of four 
elements: 1. Concrete experience, 2. Observation and reflection, 3. Formation 
of abstract concepts, and 4. Testing it in a new situation. A learning process 
can begin at any phase of the learning circle, but it often begins with an expe-
rience when a person sees an effect of the action in the situation. (Kolb 1984) 
 
Blenker et al (2006) have used Kolb’s model of learning to introduce different 
kinds of learning styles as well as different kinds of learning outcomes in 
each case. There can be changes in knowledge, in applications, in skills and 
attitudes, and changes in understanding.  Figure 2 illustrates the learning 
outcomes based on different learning styles.  
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Concrete experience 
     
3. Active-applied    2. Reflective-applied 
Changes in skills and attitudes  Changes in application 
 
Active      Reflective  
experimentation     observation  
 
4. Active-theoretical    1. Reflective-theoretical  
Changes in understanding    Changes in  
     knowledge  
 
Abstract conceptualization 
 
FIGURE 2. Conceptual grid of learning styles (Blenker et  al. 2006,  
103) 
 
This article considers learning in terms of the experience of learning, i.e. in-
cluding both the learning process and learning outcomes (Marton & Booth 
1997, 33). Actually learning is related to both learning through experience and 
experiential learning (Usher 1997, 169): the first occurs in everyday contexts 
as a part of day-to-day life and is rarely recognised as such, and the latter 
consists of more significant learning experiences, such as those provided and 
reflected in formal education.  
 
In order to sum up this section of learning the two models introduced above 
are combined together to be a tool for the data analysis of the study (see Table 
1). In other words, first the experiences are reflected based on different kinds 
of learning and then divided into changes in knowledge, applications, skills 
and attitudes, and understanding. The method of analysis of the learning ex-
periences was a follows: the concepts of incidental learning, informal and 
formal learning as well as the conceptual grid of learning styles were intro-
85 
duced to all team members. Next, the concepts and the grid were combined 
as follows:  
 
TABLE 1. Analysis tool of the study 
 
 A. Changes 
in 
knowledge 
B.Changes 
in applica-
tion 
C. Chang-
es in skills 
and atti-
tudes 
D. Changes in 
understanding 
Based on inci-
dental learn-
ing 
    
Based on in-
formal learn-
ing 
    
Based on for-
mal learning  
    
 
 
In practice, each team member recalled and reflected her own experiences 
and included them in the data. The completed data was analysed and the 
main themes were identified in each case. The results are presented in detail 
next.   
 
Results  
 
This section introduces the learning outcomes of the team members starting 
with increased knowledge. There were a lot of things of which we received 
new knowledge: knowledge of substances, such as entrepreneurship and 
corporate social responsibility, knowledge of cultural features, and 
knowledge of the ways of acting and working of the partners participating 
the project planning process. 
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A. First, the changes in knowledge based on incidental learning are presented. 
An example of this was that new approaches connected to corporate social 
responsibility were gained while discussing entrepreneurship.  In addition, 
we got more knowledge of the skills of the partners, such as English language 
skills, project planning skills, commitment abilities and working methods.  
 
When moving on to the changes in knowledge based on informal learning 
practical training in using the tools of project management was achieved. 
New knowledge was needed before gaining the skills. In addition, awareness 
of the Russian and Finnish cultures was learnt through informal learning. For 
example, we learned that the power distance between the persons coming 
from different cultures may be strong and that in the Russian culture there is 
power distance between old and young people. We also developed our 
knowledge of non-verbal communication. For example you should not show 
if you are stressed, angry or upset, but try to keep calm and smile. Finally, 
there were increase in our knowledge of entrepreneurial learning and teach-
ing and teaching methods. 
 
Finally, the changes in knowledge based on formal learning including the 
following: the main learning outcome was the requirements for Tempus pro-
ject applications. In other words, we increased our knowledge about the 
Tempus-program itself; its objectives, purpose, application process, dissemi-
nation. This was gained mainly through reading the official Tempus-program 
web-pages and all the published material, but also during Tempus events in 
Helsinki and in Moscow.   
 
B. The second learning outcome is the changes in application and it is first in-
troduced based on incidental learning. The most important learning experi-
ence related to the changes in application was human resource management 
during the process. We learnt that everybody should work hard for a success-
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ful application. Further, during the first planning process we learnt how im-
portant it was to have a good consultant in an early stage of the project plan-
ning process.  
 
We also learnt an improved and more effective way of project planning in 
scheduling and involving the distribution of the workload. For example, one 
person concentrated on certain work-package and the other one on an differ-
ent work-package of the project plan (genuine teamwork and good project 
management). Learning from mistakes was most effective when filling in the 
application form: At the first time we made plenty of mistakes by leaving 
blank columns, for instance, and it took time before the application could be 
submitted.  
 
When turning next to the changes in applications based on informal learning, 
the most important learning experience was related to two things: 1) How to 
draw up a project application which was the main objective from the begin-
ning and which we learnt by doing, and 2) Trying to work more systematical-
ly which was related to personal time management.  In other words, better 
timing and scheduling while submitting the application. The application form 
was activated quite early and the information that we had was filled in. The 
bigger parts of the application, such as rationale of the project, partnerships, 
work-packages were done separately in Word - documents and copied later 
to the application form.  
 
Next, the changes in applications based on formal learning included the fol-
lowing: developed ability to find information in the Tempus program pages 
and increased ability to understand and use the definitions and vocabulary of 
the Tempus programme.  For example, the we learnt how to be explicit and 
precise while explaining the relevance, activities and outcomes of the project.  
This was gained from the feedback and evaluation from the Commission.  In 
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addition, in an official meeting in one other Russian city: We got encourage-
ment to make a decision to reject or to drop out a partner who showed no 
willingness to contribute to either the project or its planning phase.   
 
C. The third learning outcome is changes in skills and attitudes based on inci-
dental learning.  As a by-product we learnt how to work in a group of leaders 
(formal or informal ones), and how important it is to spend also free time to-
gether in order to facilitate the work during the official hours. We also learnt 
the meaning of well-organised events and improved our ability to instruct 
and motivate other partners to participate in the planning of the project. 
 
Moving next to main changes in the skills and attitudes based on informal 
learning, it is very important to make the schedules of the meetings and 
workshops so that also unofficial program, e.g. dinner, sauna, cultural pro-
gram can be included. We learnt to use well different project management 
tools, and also how to work in a multicultural group. We learnt that positive 
relations can help a lot in the work, and therefore it is important to know each 
other well enough. When finally introducing the learning outcomes of chang-
es in the skills and attitudes based on the formal learning are presented, the 
most important lesson learnt was the skills received through formal training 
given by a consultant and a project expert of Mikkeli University of Applied 
Sciences.   
 
D. The fourth main learning outcome to introduce is the changes in understand-
ing based on incidental learning. We learnt and received increased awareness 
of our strengths to work under pressure during long, intensive working days 
and nights. The changes in understanding based on informal learning in-
volved increased understanding of actually how much time should be re-
served for the administrative matters and communication during the plan-
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ning process, such as instructions for the partners, emails, partner agree-
ments.  
 
In addition, we gained better understanding of the differences in cultural be-
havior. During the workshops and meetings of the project planning process 
in, it was easy to observe other participants and how they reacted in each sig-
nificant phase of the process, e.g. when the budget was prepared. Further, we 
got better understanding of how much resources (working time in hours) 
must be reserved for the planning process.  This is a technical matter. Also 
financial support from the management is needed in order to be able to ar-
range workshops and meeting. Finally, there are the changes in understand-
ing based on formal learning to discuss. During an official meeting with pro-
ject partners in a Russian city the lesson learned was an ability to recognize  
or “read” if the partner was fully committed to the project and its planning, 
and to draw our own conclusions and make decisions based on it.   
 
Conclusions  
 
This article focused on the learning experiences of Russian-Finnish team 
members during three years. The learning experiences have been reflected in 
terms of changes in knowledge, in applications, in skills and attitudes, and in 
understanding. The learning experiences included incidental learning, infor-
mal learning and formal learning. To conclude the findings introduced above, 
it seems that work in project planning helps to better understand each other, 
to understand common problems and working styles of partners. Our experi-
ences enable us to organize further joint cooperation even if the application 
for the project is not successful. The experiences are very useful for receiving 
new knowledge and skills, and for strengthening partner networks. 
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